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Century ill Foundation 
330 Oak Brook Road/Oak Brook/Illinoi&f6o521/(312)654-3000 

Dr. Morton Blackwell 
Special Assistant to the President 
191 Old Executive Office Building 
Washington, D.C. 20500 

Dear Mort: 

November 7, 1983 

Thank you for scheduling time to consider how persons of good will 
can unite to influence public policy, compatible with a common-sense 
moral standard. 

Activating this important, difficult challenge requires the 
understanding and encouragement of thoughtful leaders. We were very 
pleased by the alert acceptance of this proposal by each of those we 
met last week in Washington. We will proceed to contact key leaders 
from a broad spectrum of national organizations: 

Enclosed is additional information for your review. When you have 
had opportunity to review it, we will be happy to answer any questions 
you might have. 

You can help us by taking these specific actions: 

1. Write a letter of endorsement to Robert D. Thorne, President, 
Century III Foundation, at the above address. 

2. Inform your staff and the state and local members of your 
organization what is in process. Encourage them to provide input to 
influence the resulting consensus with the quality of public policy you 
desire. 

3. When there is a workshop in your area, send your 
representative or, better yet, attend yourself, to become aware of how 
consensus on a common-sense moral standard develops. 

4. When the data becomes available, use it as you see fit to 
achieve your stated objectives more effectively. 

Those who are qualified to be state coordinators and cooperating 
institutions of higher learning as well as local Community Valuing 
Analysts will more likely give serious consideration to involvement 
when they realize responsible leaders recognize the potential merit of 
the program. 

Valuing Analysis reveals latent consensus on a common sense moral standard . _ ~ & 
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We will appreciate your suggestions to improve the program. Also 
please recommend any materials you think should be included in each 
Valuing Analyst 0 s initial package. 

History will record how effectively persons of good will cooperate 
to activate this program to (1) help citizens at the grass roots level 
to become more aware of operating principles, and, (2) to collect and 
publish resulting empirical evidence confirming the consensus which 
exists on a common-sense moral standard -- after considering the 
logical alternatives. 

Richard, the overwhelming evidence confirms that people 
self-identified by almost every label agree with President Reagan°s 
basic moral value perspective. 

AIM:cb 
encl. 

Siw 
Arthur I. Melvin 
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CHAIRMAN 
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PRESIDENT 
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Donald D. Reber, Ph.D. 
VICE PRESIDENT 
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SECRETARY 

Marian E. Sluhan 
TREASURER 

Lester C. Arvin, J.D. 

Yale Brozen, Ph.D. 

Robert W. Croskery, 
Ph.D., D.Min. 

' Lindley J. Stiles, Ed.D. 

M. Donald Thomas, Ed.D. 

J arvin F. Tiesenga, M.D. 

I 
Arthur I. Melvin, Ph.D. 

EXECUTIVE DIRECTOR 

Marian R. Melvin 
EXECUTIVE SECRETARY 

BACKGROUND OF r.ENTURY III FOUNDATION 

Century III is an education and research foundation 
serving leaders in education, industry, and communities who 
are concerned about the values involved in human action among 
their own members and in the nation. The Foundation's 
premise is that responsible freedom can be encouraged through 
awareness and understanding of a common sense standard for 
moral valuing. 

Under the National Moral Valuing Research Study, Century 
III has gathered statistical data from over 9,000 subjects 
representing a broad cross-section of society from coast to 
coast. The data provides evidence of 80 - 90% agreement on 
the existence of a dependable standard for moral valuing and 
identification of its key structural elements. The testing 
instruments and process have been subjected to critical 
review and validation in graduate study at Northwestern 
University. 

The focal point of both research and educational 
activity is the Valuing Analysis workshop. The workshop 
provides opportunity for personal discovery of the process 
and principles of sound valuing. Concurrently, data produced 
reveals the limited awareness level on a common sense moral 
standard which exists before the workshop compared to the 
high degree of consensus achieved after reflection and 
interaction. 

The Community Consensus program is designed to involve 
citizens in a continuing conversation about the beliefs and 
values they hold in common. Included is a newspaper project 
with surveys and syndicated columns -- "Something To Think 
About." Regularly scheduled workshops provide for logical 
reflection and opportunities for community interaction. 

Specially designed surveys find solutions to difficult 
problems, such as drug abuse and vandalism, by integrating 
the dynamics of freedom of choice with responsibility to the 
community's valuing standard. 

Century III is a charitable foundation organized under 
provision of IRS code 50l(c)3 receiving support from 
individuals, organizatiorts, corporations and foundations in 
the form of tax-deductible contributions and in payment for 
services rendered. It operates under the direction of a 
Board of Governors and is served by an Advisory Council re­
presenting a broad cross-section of society. I 

I Valuing Analvsis reveals latent consensus on a common seme moral standard . 
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CENTURY III FOUNDATION 
330 Oak Brook Road 
Oak Brook, IL 60521 

312/654-3000 

BACKGROUND INFORMATION 

SCIENTIFIC EVIDENCE REVEALS AGREEMENT 

ON A COMMON-SENSE MORAL VALUING STANDARD 

Sharing the discovery of potential agreement on a conmon-sense standard 
for moral judgment and action can significantly affect public policy, solve 
problems, and improve the quality of life. 
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A An initial free-choice response 
survey of the "most desirable 
moral value" suggests a low 

level of agreement (20%) among citi­
zens on a conmon moral standard. · 
This apparent lack of consensus 
seems to be confirmed by the 
obvious stream of diverse indivi­
dual judgments and actions over time. 
Lack of understanding the difference 
between a generic moral norm and the 
infinite diversity of secondary value 
choices compatible with that standard 
is a major cause of problems. Some 
of those who take advantage of this 
lack of insight are adherents of 
value relativism, leaders who 
retain power by encouraging destruc­
tive conf1ic4 and promoters of the 
abnormal and bizarre in order to 
make news. 

~ 0 >--over time~ Present measurement indicates 
B slightly more than 50% average 

surface agreement on the degree 
of consistency in belief that a 
common moral standard exists among 

citizens, self-identified by almost any label. But, subsequent measurement 
of the degree of perception of the essential parts of that standard is .usually 
less than the belief that a common standard does exist. 

C Given the opportunity to consider the logical consequences of adequate 
alternatives through reflection and interaction with others, 80-90% of 
all citizens discover they concur with the consensus on both the exis-

tence and essential elements of a coll1110n moral standard. Semantic confusion 
accounts for a major portion of the prior apparent low degree of agreement 
(A and .B). Posttest measurement over time reveals persisting retention of 
the increased awareness of the self-discovered generic moral norm. Agreement 
on this common-sen·se standard provides a dependable base for public policy. 
Increased freedom of moral value choices by all and a significant decrease in 
problems are the logical results. 



It\¥1 ati on 
'Crime 
Drug Abuse 
Wa r 
Strikes 
High Taxes 
Unemployment 
Pornography 
Child Abuse 
Theft 

Vandalism 
Abortion 
Sex Abuse 
Starvation 
Communism 
Racism 
Broken Homes 
Divorce 
Inequality 
Affluence 

WHICH PROBLEMS CONCERN YOU? 

Price & Wage Controls 
Population Explosion 
Lack of Religion 
Secular Humanism 
Moral Majority 
Environmental Pollution 
Media Manipulation 
Too Much Government 
Poverty 
Too Much Profit 

Dishonesty 
Obscenity 
Rape 
Prostitution 
Godlessness 
Capitalism 
Gun Control 
Welfare 
Prejudice 
Authoritarianism 

Effective solution to ~ny of these and all other real or imagined problems is 
directly related to discovery and consistent implementation in behavior of a depend­
able moral valuing standard for making decisions and in taking action. 

Because we are living in one world, each human being is affected by how well he 
understands and obeys common physical laws. Regardless of culture, few will disagree 
with this provable principle. 

Likewise, each human being of any age, sex, race, nation, religion is affected 
by how well he and others understand and obey the corT111on moral valuing standard in 
all relationships, including those with each other person and with the world in general, 
whether or not people are conscious of that fact. 

There has been much confusion about whether or not a common moral standard exists 
and what it looks like. Many people believe all values are relative, that there is no 
dependable standard for guiding judgments and action. However, over the past 75 years 
Century III Foundation's research has revealed replicable scientific evidence that 
80-90% of people, self-identified by almost every possible label, upon reflection and 
interaction on the logical consequences of adequate alternatives, agree that a common 
moral standard does exist. · 

If further data continues to confirm and reinforce these findings, much present 
confusion and conflict can be resolved. Public policy and civil laws can be evaluated 
more clearly, the quality of education can be assessed more objectively, media will 
be influenced more positively and international relations can be measurably improved . 

What deserves greater priority consideration than early investigation and 
dissemination of information about a corT111on moral valuing standard? 

Those who presently have a clear grasp on corT111on el ements of a moral standard 
will encourage early investigation, confident that find ings will confirm their present 
knowledge. 

CENTURY III FOUNDATION 
330 Oak Brook Road 
Oak Brook, IL 60521 
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DISCOVERING CONSENSUS 
ON AMORAL VALUING STANDARD: 

A DESCRIPTIVE AND EXPERIMENTAL STUDY 
OF CENTURY HI'S VALUING 

ANALYSIS PROCESS 

Arthur Ivan Melvin, Ph.D. 
Northwestern University, 1979 

Reprinted from 
DISSERTATION ABSTRACTS INTERNATIONAL 

Volume 40, Number 6, 1979 
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DISCOVERING CONSENSUS ON A MORAL VALUING STAN­
DARD: A Descriptive and Experimental Study of Century Ill's 
Valuing Analysis Process Order No. 7927406 

MELVIN, Arthur Ivan, Ph.D. Northwestern University, 1979. 
485pp. 

Responsible leaders are concerned with problems resulting 
from value confusion. Most of these problems could be re­
solved if the members of a community discovered consensus on 
a moral valuing standard. 

The purpose of the study was threefold: ( 1) To assess the 
degree to which there exists latent consensus or near agree -
ment on any essential structural parts of a moral valuing stan­
dard. (2) To describe and measure the impact of the Valuing 
Analysis process in awakening such consensus. (3) To deter­
mine whether any increased awareness of this common norm, 
once personally discovered by reflective and interactive ex­
perience, is subsequently maintained. 

By normative moral valuing standard is meant the structure 
of essential parts established by the most legitimate authority 
as the dependable minimum measure of satisfactory judgment 
and action for voluntary acceptance and compliance by each 
human being. 

A historical perspective on moral valuing is provided, be­
ginnjng prior to the early Greek philosophers. Recent em­
phasis includes an overview of values clarification, cognitive 
moral development, social engineering, and character educa­
tion. Stated clearly is the personal perspective of the author, 
including his presuppositions concerning the physical and meta­
physical aspects of meaning, the nature and consequences of 
valuing, and the need for and use of empirical measurement 
and clear definitions in resolving confusion and discovering 
consensus on a moral norm. 

A complete description of the 12-year history of the Valuing 
Analysis process is provided with the development of each 
step, the instruments, and the measurement index. The pro­
cess is carried out through a specially designed workshop 
which helps to clarify meaning of terminology, challenge:; par­
ticipants to decide which essential valuing principles they ac­
cept, and provides a logical approach to the discoverv and use 
of a universal moral standard without ide ntification with any 
specific religious, political, or cultural bias. This non­
threatening, reflective, and interactive process inl'ulves n<'ither 
absulutistic authoritarian nor relativist em phasis. 

Involved in the study were 102 expcrim r:- ntal and ('ontrul 
subjects from three different school ' commu nities. The> r<'­
sults validated the growing bank of data from 200 prior Valuin~ 
Analysis workshops involving 5,000 subjC'cts over a p<'riod of 
cl<'ven year s. Thf' data reveals ev iclc •n<"<' of a latPnl Jl1(Jr,llitv 
paradigm potentially avaibhlc for use b~· ,u1d cumm,mll' rf'si­
dent within eac h p<' rson. ThP structural parts of th, • paradi~m 
are described as dC'vcluped in thf' wurkshop. To IJl'ltPr c·11 111-
municate the ideas , 120 graphics arc util izNI. 



The process permits the individual to look into his mind 
from a number of perspectives and record in his private log 
the valuing indicators he discovers there. As he proceeds, he 
may privately observe a high degree of consistency among his 
own indicators, each reinforcing the others. On the other hand, 
he may discover the kinds of inconsistency or undesirability 
in valuing which, once perceived, cannot be maintained with 
personal integrity. Through such an experience, he may decide 
to make some positive valuing changes more compatible with 
reality in order to gain a greater sense of fulfillment. Re­
peated post tests revealed persistence of increased awareness 
of the morality paradigm achieved in the workshop. 

The study validated a replicable process for use in the Na­
tional Moral Valuing Research Project in which school/ com­
munities from each state are selected as sites for additional 
Valuing Analysis workshops. Plans include recruitment and 
training of local coordinators to handle all activity for each 
community. Data from each site is added to the central data 
bank and becomes available for everyone's use. Community 
awareness of the rationale for each of the essential structural 
parts of the paradigm provides a key for improved relation­
ships at every level and a dependable bench mark for quality 
education. 

UNIVERSITY MICROFILMS INTERNATIONAL 
Dissertation & Masters Theses Demand Copies Price List 

MICROFORM XEROGRAPHIC 

Academic* 
Other 

U.S./Can-
8.25 

11.00 

Elsewhere 

14.00 
14.00 

U.S./Canada 
16.50 
22.00 

Elsewhere 

24.00 
24.00 

Library binding: Add $5 .00 per volume. 

Ordering and Shipping Infonnation 

To expedite ordeu of masters theses and doctoral dissertations: 
l. Order by publication number and author's name and specify kind of copy (microfilm , 

microfiche or xerographic) wanted. 
2. Send your order lo University Microfilms International. Disserta tion Copies, Post Office 

Box 1764 , Ann Arbor , Michigan 48106. 

Individuals must send check or money order with their orders. Institutions will be billed 
when their orders arc shipped; they should order on their standard purchase order form , 
being sure to include the purchase order number and tax exemption number if appl icable. 

• Academic prices apply to all universities, colleges, and high schools. 
This includes their libraries, departments , fa culty , staff and students . 
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VALUING ANALYSIS WORKSHOP In a well­
developed workshop setting , the 
process o f making decisions and 
solving problems is examin d. The 
basic elements of valuing re brought 
into focus through exploring, compar­
ing and assessing. You will consider 
different perspectiv son problems, 
goals, relationships and m aning. As 
the process of valuing is und rstood, 
you develop a personally-a sir ble 
model for effectiv d ci 'on m king 
and creative problem solv'ng. 
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o nd Proj ct Coord n tor 
III Founaation or. Arthur I . 

cu~iv Dir ctor nd Proj ct 

COMMUNITY 
CONSENSUS 

A project to raise community 
consciousness on its standard 

for moral valuing. 

Sponsored by 
THE DAILY JOURNAL 

Assisted by 
CENTURY Ill FOUNDATION 



WE INVITE YOU TO BE INVOLVED IN A COMMUNITY CONVERSATION TO FIND THE DEGREE OF 

COMMUNITY CONSENSUS 
How much do we agree on a common sense standard for acceptable behavior'? 

Make your ideas count. 

VOTE Surveys record response fo r finding degree of consensus. 
Ballots will be gathered at the beginning and end of the project. 
Results will show the development of consensus through reflective 
thinking and community interaction as well as the final degree of 
community consensus. 

WRITE your ideas on moral valuing and a standard for acceptable 
behavior to the editor. 

READ the articles and column in The Daily Journal. 

TALK with your family, neighbors , and associates about these 
important ideas. 

' 

REGISTER for the Valuing Analysis workshop at the McCormick Room, 
Wheaton Public Library, 225 North Cross Street, Wheaton, Illinois: 

Wednesday, February 16 - 5 :00 p.m. to 9:00 p.m. 
Friday, February 18 - 9:00 a.m. to 9:00 p.m. 

Saturday, February 19 - 9 :00 a.m. to 5:00 p.m. 

In order to assure 
represented, participants 
24-hour session to ensure 
this important subject. 

ss to each other and the groups 
s ted to be present for the full 
y and adequate consideration for 

JOIN THE COMMUNITY CONVERSATION 
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KEY TO GAINING CONFIDENCE AND COMPETENCE 

:: A 
VALUING ANALYSIS 

VALUING ANALYSIS 
VALUING ANALYSIS 

AN EXERCISE IN THINKING 

Increase ability to make decisions 
and solve problems 

Discover dependable guidelines 
to resolve moral dilemmas 

A PROGRAM FOR AMERICA'S THIRD CENnJRY 
CENTURY Ill FOUNDATION 



Valuing Analysis Workshop 
In a well-developed workshop setting. the process of 
making decisions and solving problems is examined. The 
basic elements of valuing are brought into focus through 
exploring. comparing and assessing. You will consider 
different perspectives on problems. goals. relationships and 
meaning. As the process of valuing is understood. you 
develop a personally-desirable model for effective decision 
making and creative problem solving. 

Benefits 
* Identify what yc;>u value most with good reasons why. 
* Achieve personal growth in thinking things through. 
* Develop competence in making responsible choices. 
* Increase motivation for positive action. 
* Improve communications in life's relationships. 
* Learn how to use available resources profitably. 
* Provide basis for working together effectively. 

Participants 
Representatives are invited from a broad cross section of the 
community: from education. business. government, church. 
civic organizations and the family. The structured format of 
the workshop permits maximum input by everyone without 
peer pressure. The Syllabus offers a wide range of alternatives 
for consideration. A self-chosen code ensures complete 
privacy on all survey responses. 



Workshop Agenda 
IN TR O DUCTI ON 

Introduction ... to Axiology, the study and 
purpose of valuing, with 
partirufar emphasis on the 
Valuing Analysis process. 

Pretest . . . measures initial degree of per-
sonal awareness and level of 
group agreement on elements 
of valuing activity. 

Desirable Values ... demonstrates the typical diversity 
of ideas about values. 

INV E STI G A T ION 

Problem Priority . . . identifies key problem areas 
often caused by improper 
valuing and effectively 
solved by correct valuing. 

Goal Identity . . . explores the identity goals 
you seek based on your value 
awareness. 

Life Phflosophy . . . examines the assumptions about 
life that affect your valuing 
judgment and action. 

Relationships and ... indicates value outlook based on 
Responslbllltles your personal responses in 

relationships w ith others. 

Human Rights . . . investigates any equal rights 

Universal 
Specifications 

w hich are inherent in human 
relat ionships and therefore 
require specific valuing 
boundaries. 

. .. accounts for the impact of your 
ultimate ideals in your valuing. 

Registration Information 
RESERVE your chair in a workshop by calling 312/654-3000 
or by returning the registration form. 

A SPECIAL FEE of S125 covers all workshop materials, 
including the Syllabus, refreshment breaks. scheduled 
meals and a subsequent Recap Session. An additional 20% 
discount is available for any group of 2 or more participants. 
Scholarships may be requested. To ensure broad participa­
tion, 50% of the normal workshop costs of S250 per person 
have been underwritten by tax-deductible contributions to 
Century Ill Foundation. 

LODGING and meals not included in the workshop 
schedule are available at nearby hotels and restaurants. 
Information available upon request. 

T/\X DEDUCTION is allow ed by IRS to cover expenses for 
continuing education undertaken to maintain and improve 
professional skills. This includes tuition, travel, meals and 
lodging. 

INT E G RATION 

Valuing Structure .. . inspects each prior process step 
to identify what you now 
consider essential elements in 
valuing. 

Paradigm . .. proposes a model which 
reflects the useful guidelines 
deveioped for decision making 
and problem solving. 

Posttest . . . measures the increase in per-
ception of essential elements 
involved in valuing. 

APPLICATION 

Appllcatlon .. . demonstrates creative problem 
soMng by employing principles 
verified in the preceding in­
vestigation and integration. 

Summary . . . offers suggestions how to ef-

Recap Session 

fectively apply ideas developed 
in this exercise in thinking. 

Workshop participants are invited to attend a Recap Session 
one month after their own workshop. At this evening 
meeting, take-home Consensus Surveys will be compared 
and discussed, a report o f the workshop data will be 
distributed and explained, and consultation on application 
of Valuing Analysis to current situations will be available. A 
report and tape can be requested by those unable to attend 
the Recap Session. 

SCHEDULE of workshops at Century Ill's Oak Brook 
headquarters: 

DATES 
November 6, 7 & 8, 1981 
January 2.9, 30 & 31, 1982 

April 23, 24 & 25, 1982 
July 23, 24 & 25, 1982 

November 5, 6 & 7, 1982 

TIME 
Friday 7 PM - 10 PM 

Saturday 8 PM - 10 PM * 
Sunday 11 AM - 8PM* 

*lunch and supper included 

ADDITIONAL workshops can be scheduled at Century Il l's 
headquarters or at your location upon request. Consulting 
and speaking by Century Ill personnel also available. 



Registration 

CONFIRMATION of reservation will be made upon receipt 
of your registration with check payable to Century Ill 
Foundation. 

Name 

Title 

Organization 

Address 

City/State/Zip 

Telephone 

Date of participation /see enclosed schedule) 

□ SJ 25 Special workshop fee enclosed 

□ Scholarship requested: partial □ or full □ 

□ Group fee enclosed @20% discount 

_____ xSJ25= $ __ less 20% = $ __ 
NO. OF PERSONS 

Please complete a separate registration form for 
each participant. 

BECAUSE OF THE POSITIVE RESPONSE TO THESE WORKSHOPS 
WE FEEL CONFIDENT OFFERING YOU A FULL REFUND IF NOT SATISFIED. 

Request more information 

How Valuing Analysis can-
• Produce special benefits in your organ.ization. 
• Resolve a special problem in your community, 

such as drug abuse. 
• Improve your family relationships. 

Send to 
CENTURY Ill FOUNDATION 

330 Oak Brook Road 
Oak Brook, IL 60521 



Century Ill Foundation 
In our Third Century as a nation. the quality of life we shale 
will depend on the decisions we make. 1:x:>th individually 
and together. Century Ill's purpose is to seek guidelines for 
making desirable choices with confidence. The premise. 
which has been scientifically validated. is that latent 
consensus on a . common valuing standard exists in our 
society. When people in a community identify the ideas 
they agree are essential. they can better fulfill their re­
spoQsibility of taking moral action to solve problems and 
influence public policy. 
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VALUING ANALYSIS 

Raising Conmunity Consciousness of Their Conman Moral Standard 

For the past fifteen years, Century III has been conducting research 
on community valuing standards. The process we developed is called Valuing 
Analysis. Over 9,000 subjects nationwide have been involved in the workshops 
and represent a broad cross-section of our nation. The process and measureing 
instruments were the subject of a doctoral dissertation at Northwesterh 
University in 1979. 

Through a three-day workshop, the conmunity valuing standard is 
identified through response from a cross-section of citizens on what they consider 
basic and common to all. The response, gathered both initially and after a 
session of deliberate thought and discussion has consistently resulted in 80-90% 
agreement on the common elements of a moral valuing standard. This consensus 
persists both within a conmunity and between conmunities regardless of the labels 
that participants give themselves. And the elements of the valuing standard they 
identify reaffinn the values of responsible people in a free society. 

Statistical results of response of the community in recurring workshops 
builds a body of evidence on the existence and identification of the values they 
hold in conman . 

The Valuing Analysis process and materials can be used in education with 
people in any relationship: school, business, family, government. · 

To further raise conmunity consciousness on shared values, our marketing 
plans include special projects for involvement by the newspaper, the radio and 
television. 

In addition, because the subject of values and the process of valuing 
are so critical to all organizations and conmunities, we are suggesting a new 
professional be created -- a Valuing Analyst. Such a person could be a retired 
business person, a youth, an educator, or a conmunity leader, who would work in 
the local conmunity with schools, businesses, churches, organizations and 
government. He would coordinate local workshops, collect the data in a local 
computer bank, and conduct surveys for local, state, or national requests. 
He would also be available as a consultant, applying the principles of the 
conmon valuing standard to problems, such as drug abuse and vandalism. 
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THE PROGRAM FOR LOCAL COMMUNITIES 

Because of the need for all citizens to be aware of the 
responsibilities involved in their freedom to choose, Century III 
will help communities establish their own Community Consensus 
program under the direction of a local Board of Governors and a 
Coordinator of their choice. 

This new professional -- a Valuing Analyst -- will coordinate 
workshops, collect data affirming the degree of consensus on a common 
standard and publicize findings in the local media. In addition, 
this consultant will be available to help local organizations achieve 
their stated objectives by more effective application of the principles 
of the community's common valuing standard. 

Century III will provide training and assistance for the 
local Valuing Analyst as needed and supply materials for workshops 
and surveys. 

If the local community desires to be involved in the national 
program, they can share their data with the national data bank and 
receive continuing information from other participating communities. 

Resource bulletins, books, and media programs will 
available from Century III for use by the local community. 
any creative programs, educational activities or materials 
by the local community can be shared through Century Ill's 
network channels. 

For more information contact: 

Century III Foundation 
330 Oak Brook Road 
Oak Brook, Illinois 60521 

312/654-3000 

Arthur I. Melvin, Ph.D. 
Executive Director 

be 
In turn 

produced 
national 



THE GEDITOR'S GJ>AGE 
ROBERT W. COLE, Jr., Editor 

Toward a Moral Consensus 
For reasons I haven't yet fully grasped, 

U.S. society seems to have been sundered 
from moral certainties . We seem to have pre­
cious little to lean on these days. As Harold 
Shane wrote in the January Kappan, "In no 
past era that I know of has a . .. culture been 
able successfully to maintain its moral char­
acter through education without the sustain­
ing force of widespread individual belief in 
something greater than oneself, i.e., without 
some form of decent, widely accepted values 
or religious belief." 

We have not for years been a culture that 
places much credence in forces larger than 
those we can control. Not only is there doubt 
about what credo to pass along to our young­
sters; there is confusion, too, about who is to 
hand down whatever set of values we are will­
ing to say we stand for. The result is a moral 
vacuum. The effects are becoming uncom­
fortably clear. 

Parents are willing to entrust a large part 
of the moral upbringing of their children to 
that institution which looks after them for 
much of the day - the schools . And the 
schools, caught amid conflicting views as to 
their proper role in this upbringing, seek 
neutral ground so that they can educate 
without bias. Thus values clarification and 
related phenomena. 

But such exercises provide no moral lead­
ership. In a society that has few certainties, 
they are simply an affirmation that each per­
son's creed is as valid as any other's - and 
that is not true. The last two decades have en­
ticed Americans toward the permissive sink 
of value-neutrality. The "do your own 
thing" ethic (a morally repugnant one in a 
society that must maintain high standards to 
survive) has gained sway. And because -
George Counts's Depression-era hopes not­
withstanding - the schools mostly mirror 
society, they have gone along passively. 

Now it is time for action. The lead articles 
in this Kappan point the way. In the first arti­
cle Arthur Melvin and M. Donald Thomas 
describe a thoroughly tested process whose 
aim is to allow a community to discover its 
own moral valuing standards. As the authors 
say, "Ethics education need defer to no 
special interest groups. Basic moral concepts 
are universal.'' 

Bold? It certainly is - but this is a time 
for just such boldness. Messrs. Melvin and 
Thomas buttress their statements with statis­
tics gathered nationwide over the past 14 
years. The second article, the report of Phi 
Delta Kappa's Commission on the Teaching 
of Morals, Values, and Ethics, provides yet 
another means of identifying the core values 
upon which a program of moral education 
can be built. The next necessary step is to 
proceed with the building of a program of 
moral education based on those core values. 

No such core values exist, you say? They 
must, else we cannot hope to continue as a 
society. And our youth are quick to perceive 
the difference between sham and substance, 
between mere social convention and a true 
moral standard. (Larry Nucci's article on 
page 489 of this issue treats this topic care­
fully .) Conventions not grounded in moral 
certainties are insufficient fare for the 
children who pass through the classrooms of 
our schools . Clarification alone is not 
enough. 

There are legal - and moral - certain­
ties. We must consent to be governed by 
them; we are entrusted with transmitting 
them to our children. Without those certain­
ties as a foundation, our system of education 
is hollow at the core, a castle built on sand. 
Without those certainties, our motions are 
random and essentially meaningless. And the 
children in our charge know it. - RWC 

Reprinted From The March 1981 PHI DELTA KAPPAN 

PHI DELTA USPS429840 

~ 

March 1981 • Volume 62 • Number 7 

A KAPPAN SPECIAL SECTION ON 

MORAL 
EDUCATION 

The Phi Delta Kappan publishes articles con­
cerned with educational research , service, and 
leadership; issues, trends, and policy are em­
phasized. Views expressed do not necessarily 
agree with positions taken by Phi Delta Kappa, 
the professional fraternity in education. 



Community Consensus Is Available 
On a Moral Valuing Standard 
by M. Donald Thomas and Arthur I . Melvin 

Without consensus on a standard of desirable behavior, there can be no 
effective moral education, say the authors. They outline an approach that 
allows a community to find its own moral norm. It is possible - and 
exceedingly necessary. 

C ommunity consensus is imperati~e 
in a democratic society. Without 

responsible, informed consensus, public 
policy falls into tyranny or anarchy. With­
out consensus, free people cannot live to­
gether peaceably. Without agr!;!ement on 
the common standards of desirable be­
havior, there can be no common law. 
Democratic action must derive from com­
monly held values or cease to exist. 

Yet in any social group (including the 
school community), discussion of moral 
issues often snags on conflicting opinions 
- some resulting from semantic misun­
derstandings, others stemming from unin­
formed preco_nceptions. The qualities of 
reasonableness and tolerance, essential to 
the achievement of consensus, become 
strained when educators, parents, and 
other community members concentrate 
only on their differences. Conversely, the 
development of consensus about moral 
behavior is only possible if community 
members openly consider the conse­
quences of possible alternatives . To do 
this requires tolerance and reasonableness 
- even among those who think they are at 
odds. To successfully resolve conflict and 
find consensus, each person must examine 
the reasoning of others and carefully con­
sider the meaning of the words others use 
to convey their ideas. 

For the past 15 years Century III, a 
nonpolitical, nonsectarian research and 
educational foundation in Oak Brook, Il­
linois, has been facilitating this kind of 
thoughtful approach to moral consensus 
in communities across the U.S. The Cen­
tury III workshop process encourages par­
ticipants to discover common ground on 
moral principles through logical thinking 
and discussion with others of mutually ac­
ceptable and desirable values. Century III 
data suggest, in fact, that there is a latertt 
moral standard inherent within each per­
son. 

M. DONALD THOMAS (University of 
Utah Chapter) is superintendent of schools, 
Salt Lake City School District. ARTHUR I. 
MEL VIN (Northwestern University Chapter) is 
executive director of Century Ill Foundation, 
Oak Brook, 1/1. For additional information on 
valuing analysis, write to Century Ill. 330 Oak 
Brook, Oak Brook, IL 60521. 

It was no accident that brought Cen­
tury III to Salt Lake City to conduct a 
valuing analysis workshop in October 
1979. Six months earlier the Salt Lake 
City ethics education program had been 
described in the Kappan. 1 The program, 
centering on 12 ethical principles derived 
from national documents, drew criticism 
from a few readers, who claimed that not 
one of the 12 principles is "universally ac­
ceptable." Meanwhile, Century III had 
announced in 1977 its interest in carrying 
out a national moral valuing research 
project. The goal of that project was (and 
still is) to conduct valuing analysis work­
shops in every state, in order to determine 
the degree of national consensus on a 
moral standard. Salt Lake City educators 
cared little about national consensus; they 
wished only to discover whether com­
munity sentiment justified the content of 
the local ethics education program. Cen­
tury III offered a well-tested structure for 
seeking out and describing community 
agreement on moral matters. And so the 
workshop was arranged. 

A representative sample of Salt Lake 
City residents took part; the 40 

participants included high school teachers 
and students, school administrators, 
school board members, Parent/Teacher 
Association members, representatives 
from the State Board . of Education and 
Utah colleges, local business and govern­
ment leaders, and many others. Twenty­
three participants attended the entire 
three-day workshop; the remaining 17 at­
tended the first and final ho1,1rs, providing 
pre- and posttest control data. 

The participants began by choosing a 
description of themselves from nine cate­
gories (e.g., age, sex, religion) on a "pro­
file" ballot. They also listed what they 
considered their "most desirable value." 
Throughout the three-day process, all 
ballots were marked with a personally 
selected code that preserved privacy while 
permitting the ballot choices of each in­
dividual to be compared across time. 

Two instruments measured both the in­
itial and final degrees of agreement on a 
moral valuing standard. One, the Moral 
Valuing Attitude Survey (MV A), uses 
nine overlapping items and a Likert scale 
to measure the consistency of a person's 

belief in the existence of some unchang­
ing, desirable moral valuing standard. The 
second, the Cognitive Spot Check Survey 
(CSC), is a multiple-choice exercise that 
indicates the potential degree of agree­
ment on essential parts of a desirable stan­
dard. After completing these two instru­
ments, the control group was dismissed 
until the final hour of the workshop. 

The remaining 23 participants now 
begari the valuing analysis process; 30 
surveys requiring responses to value-laden 
questions, words, and phrases were ad­
ministered throughout the three-day 
period. These were divided into eight dif­
ferent sections, each representing a dif­
ferent perspective from which participants 
chose their personal valuing indicators. 
The perspectives were: desirable valuing, 
problem priority, goal identity, life 
philosophy, relationships and responsibil­
ities, inherent rights, universal specifica­
tions, and valuing structure. The surveys 
included alternatives representing as many 
philosophic stances as possible. They were 
also open-ended, allowing for additional 
input from participants. 

Could workshop participants set them­
selves above cultural limitations and per­
sonal bias, seeking the boundaries for 
desirable judgment and behavior for any 
person at any time? This was their dif­
ficult assignment. As they looked for 
principles, the participants were en­
couraged to retain their objectivity and 
their personal integrity. It soon became 
apparent to them that despite constant 
and pervasive outside influence - from 
such sources as the family, friends, gov-

. ernment, the church, the school, the mass 
media, and Madison Avenue - each per­
son bears final responsibility for the 
choices he or she makes about which 
values to accept and act upon. 

For each of the eight perspectives, par­
ticipants recorded responses on coded 
ballots. These were used to assess the in­
itial degree of agreement within the 
group. Each participant also kept a record 
of the choices he or she made. Then they 
examined their choices in small-group dis­
cussions, exchanging ideas to see whether 
they could find any agreement on the 
most desirable values among those es­
poused by group members. Next the small 
groups reported their findings to the en­
tire workshop group, and participants 
talked en masse about which ideas re­
vealed elements that should be included in 
a desirable standard for moral valuing. ·' 

This reflective and communicative 
process was repeated for each of the eight 
perspectives. The repetition had several 
advantages for participants. First, each 
could privately assess the consistency or 
inconsistency of his or her personal stan­
dard for moral valuing. Second, each 
could note the reason why others repeat­
edly chose certain valuing indicators. 
Finally, each participant could reinforce 
or adjust his or her own ideas without 
peer pressure. 
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Figure 1. Moral Valuing Attitude Survey (MVA) 
A Measure of the Affective Dimension and Degree of Belief In Some Moral Norm 
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Figure 2. Cognitive Spot Check Survey (CSC) 
Composed of Selected Items frorn Six Workshop Surveys, CSC 

Indicates Understanding of Structural Elements Involved in Moral Behavior 
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Figure 3. Valuing Analysis Index (VAi) 
Composite of Affective/Cognitive Surveys 
From Six WC>Jkshop Are11 of Investigation 
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. The process suggests that recurring in­
dicators, chosen after reflection and de­
rived from logical reasoning, may actually 
represent essential elements of a common 
s~~ndard for moral valuing. When par­
t1c1pants repeatedly choose in private 
the same alternatives - or when, after 
thoughtful discussion, they choose in pri­
vate to change their choices to agree with 
t?e majority - one is led to this hypothe­
sis. 

Another measure, the Valuing Analy­
sis Index (VAi), was created from par­
ti~ipants ' ?allo~s in the surveys dealing 
with the first six perspectives. For com­
parison purposes a trial key was developed 
from the consensus of posttest choices re­
corded from all previous workshops (230 
to date). The total number of choices on 
each Salt Lake City ballot that coincided 
with this trial key were included in the in­
dex score. Thus the V Al measured each 
Salt Lake City participant's degree of 
awareness of and agreement on the essen­
tial structural parts of a moral norm, both 
before the valuing analysis process began 
and after it was completed. 

Two instruments - the MV A and the 
CSC - were administered a second time 
at the close of the three-day workshop. 
These posttests enabled us to compare the 
degree of change in each person's affec­
tive and cognitive responses to the ex­
istence of and elements comprising a 
moral valuing standard. MV A and CSC 
posttest scores were combined with the 
V AI to produce a final measurement the 
Valuing Analysis Latent Inventory Data 
(V AUD), which allowed overall compari­
son of the Salt Lake City workshop to 
workshops held in other communities. 

Workshop participants were told 
- and the reader must also 

understand - that the pretest data col­
lected in a Century III valuing analysis 
workshop do not necessarily indicate the 
degree of intelligence or morality pos­
sessed by participants. Rather, these data 
reveal the potential degree of both con­
fusion and agreement among members of 
any group concerning a standard for ac­
cep_table and desirable behavior. Con­
fusion ~esults from misunderstandings of 
sema_nt1cs, logical interrelationships, or 
physical and moral law and human 
nature . 

. Salt Lake City pretest scores reveal a 
wide range of difference among both 
workshop participants and control group 
~embers before the workshop began (see 
Figures 1-4). These pretest scores reflect 
the prevailing confusion about universal 
principles that affect human nature and 
circumscribe behavior at any given time. 
Pretest responses are largely based on 
"desired" or "accepted" values that have 
~ot been examined critically or reflec­
tively. 

. _This di~ference among workshop par­
lic1pants gives way to a shift toward con­
sensus on what is "desirable" after small­
?roup i~tera~tion (Figure 3). Small-group 
mteract1on, m fact, accounts for 960Jo of 
the total shift toward consensus in Salt 
Lake City. The final VAi mean for Salt 
Lake City participants at the end of the 
workshop (82) is similar to the national 
mean from previous workshops (83). 

The major increase in participants' 
consensus on moral valuing after the 
workshop derives from their careful and 
deliberate consideration of what is "de­
sirable" and what is "acceptable" be-

. havior. (Posttest scores of control group 
members show no such move toward con­
sensus.) Century III has found that in­
creased cognitive understanding, a pro­
duct of workshop reflection and inter­
action, changes many participants' atti­
tudes about both the existence and the 
structure of a moral valuing standard. Ad­
ditional posttest data submitted by mail 30 
days after each workshop confirm that 
these changes persist. 

For their final workshop task, partici­
pants examined their pre- and posttest 
s~rvey responses from the eight perspec­
tives for repetition of common elements. 
The assumption is that items selected by 
800Jo t~ l?OOJo of all participants after 
hard th1_nkmg_ and interaction are worthy 
of cons1derat1on as essential parts of a 
moral norm. _I'., for instance, the concept 
of accountab1hty appears in four five or 
six sets of survey responses as' an 'im­
portant valuing element or indicator 
perhaps accountability needs to be care: 
fully considered as a potential element in a 
common moral standard. 

In 14 years of gathering and analyzing 
~a~a from more than 6,000 workshop par­
t1c1pants, Century III has discovered 
elements that appear to require considera­
tion in all valuing activity. These are the 
structural parts of a standard for measur­
ing judgment or action to determine 
whether it is acceptable or desirable (not 
merely accepted or desired). The parts of 
the moral standard have been arranged in 
a formula - a memory tool - but th\: 
formula is ancillary to the workshop 
process. What is important is the dis­
covery (through this workshop process) 
that consensus on a moral standard exists. 

'Y~en the Salt Lake City workshop 
part1c1pants reviewed their initial, freely 
chosen statements of the "most desirable 
moral value,'' they discovered that their 
choices fell under one or more segments 
of the formula. None, however, encom­
passed the entire formula. Participants 
also saw their initial statements as often 
~btuse or unclear in meaning. One par­
~1~ularly obvious discrepancy between in­
lllal statements and those stemming later 
from careful reflection was the absence in 
!nitial statements, of any reference to ~he 
mescapable reality of dealing with some 
form of energy, property, profit, and 

:,vealth - at the same time honoring the 
mherent equal rights of others. At the 
final stage of the workshop, by contrast 
860Jo of participants chose these feature; 
- together with others - as essential 
parts of a universally desirable moral 
valuing standard. 

M erely reading the daily news­
paper provides evidence of how 

con'.usi~n -:- about the meaning and logi­
cal 1mphcat10ns of equality, profit, prop­
erty'. wealth, freedom, and accountability 
- h_es at the core of most problems in­
volvmg human relationships. An in­
creased awareness of how these factors are 
inextricably interrelated in the latent 
mat~ix of a universal standard for moral 
val~mg seems likely to improve the quality 
of hfe for everyone. A clear consensus will 
promote community cooperation. 

The valuing analysis process we have 
described does not change the values of 
wo~kshop participants; it merely fosters 
their awareness of already existing but la­
tent principles of moral valuing. Data col­
lected by Century III over more than a 
decade prove that ethics education need 
defer to no special interest groups. Basic 
moral concepts are universal. The high de­
gree of consensus reached by a diverse 
cross section of the Salt Lake City com­
munity supports the notion of universal 
moral concepts. 
.. • After reflection and interaction, par­

ticipants reached an 81 % consensus on 
the existence of a moral valuing standard 
and an 860Jo consensus on the structural 
elements of this standard. 

• There is an insignificant difference 
between the moral valuing standard se­
lected by the Salt Lake City residents 
after reflection and interaction, and tha~ 
selected by the national sample. 

• The data reveal a high level of agree­
ment on a common moral valuing stan­
dard among self-labeled special interest 
groups within the Salt Lake City com­
munity. 

Robert Hutchins once said, "If the ob­
ject of education is the improvement of 
[humankind], then any system of educa­
tion that is without values is a contra­
diction in terms . . . . Relativism, scien­
tism, skepticism, and anti-intellectualism 
... have produced the chaos in education 
which will end in the disintegration of the 
West." 2 That disintegration, predicted 
and feared by many thoughtful people, 
has not reached its final stage. We still 
have time to discover and affirm a con­
sensus on a desirable and acceptable 
moral norm. It is that consensus which 
will stay the forces of disintegration and 
promote the rebuilding that awaits us. 

I. Donald Thomas and Margaret Richards, "Ethics 
Education ls Possible'," Phi Delta Kappan, April 
1979, pp. 579-82. 
2. Robert Hutchins, The Conflict in Education in a 
Democratic Society (Westport, Conn.: Greenwood 
Press, I 972) , pp. 71, 72. D 
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WESTERN ILLINOIS UNIVERSITY 

MA COMB, ILL/NO/S 6 7455 

December 11, 1981 

Dr. Arthur Melvin, Executive Director 
Century III Foundation 
330 Oak Brook Road 
Oak Brook, Illinois 60521 

Dear Arthur: 

EDUCATION t:\o~i ·i~ ISTR AT ION, 
SUPER V ISION AN D CU RRICULUM 

Since participating in the Valuing Analysis Workshop in November, 
I've had some time to reflect on this most thought-stimulating 
experience. I have been prompted to look more analytically at my own 
values and valuing system as well as developing a greater sensitivity 
to the value implications of nearly every contemporary societal issue, 
whether it be social, political, or economic in nature. 

It has been "driven home" many times, since attending the workshop, 
how we, as individuals or members of society, dissipate or misdirect 
an inordinate amount of our energies and resources by giving primary 
attention to the effects or consequences of the issue instead of 
treating the cause. From this time on, my own demeanor as a 
professional educator shall be to focus on giving greater attention to 
the causes of the problems that overwhelm our school and community 
leaders as they seek to provide a quality educational program for both 
youth and adults. 

I participated in the Valuing Analysis Workshop as a designated 
representative of the Illinois Curriculum Council, an advisory 
committee to Illinois State Superintendent of Education, Dr. Donald 
Gill. The Council, at Dr. Gill's request, has engaged in a study of 
values education and its possible implications for Illinois schools 
and communities. A culminating objective of this will be to give 
local schools and communities assistance in identifying a common 
core of acceptable values that serve as the basis fcir developing a 
viable educational program. The many years of study and research 
you have given to the issue, I believe, can serve as a valuable 
resource to the State Board of Education as they focus on values at 
the school and communities level. As a Council member I shall indicate 
these feelings to Dr. Gill and members of his staff. 

I am most appreciative of having had the opportunity to participate 
i n the Workshop and shall be recommending it to colleagues, students and 
friends. Hopefully, we can meet soon to discuss the organization of a 
graduate workshop or seminar for aspiring and practicing educational and 
community leaders. 

LDH:msm 

Sincerely yours, 

~ / •·• . • I _, '{ 

:v ~~~1-~~ 
L. Donald Hahn, Professor 
Educational Administration 

and Supervision 
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Mr.· Robert Thorne 
President 
Century III Foundation 
330 Oak Brook Road 
Oak Brook, Illinois 60521 

Dear Mr'. Thorne, 

61 Sheffield Lane 
Oak Brook, Illinois 60521 
June 28, 1982 

I am writing to thank you and your associates in Century III for your vision 
and commitment to research and pioneer the development of a very valuable and 
unique learning experience -- Valuing Analysis. 

Unlike many other college freshmen, I will begin my education at Duke Univer­
sity this September with confidence that I have personally discovered a common­
sense valuing structure for use in making competent decisions in all areas of life . 
I have had the advantage of an exceptionally fine elementary and secondary schoo l 
experience within a community involving many dedicated educators. However, I must 
confes s my cl ear understanding of dependable guidelines for moral behavior did not 
occur there. Rather, my greatest growth in this critical area is the direct result 
of my participation in two Valuing Analysis workshops in my first and my last years 
of high school. 

Together with other students and adults from our community, we examined and 
evaluated the relationship of a wide range of value-related ideas. Through reflec­
tion and interaction with each other in the workshop, organized to maintain personal 
integrity and eliminate peer pressure, we reached agreement on the basic elements 
of a standard that anyone in the world could arrive at, given a similar opportunity. 

Like many others I am deeply concerned about the serious problems we face 
today. Over the last three years I have had numerous opportunities to work with 
others in efforts to solve problems. These problems range from a Student Council 
attack on student apathy, to vandalism to teen-age drug/alcohol abuse. In dis­
cussions with different groups, comprised of students, educators, school board 
members, parents, law officers, and others from the community, my reaction has been 
two-fold. First, through my personal increased awareness of a framework of reality 
principles to use in value judgments, I find I can identify and attack the cause 
problems with greater accuracy, and in most cases, with increased efficiencey. 
Second, my eyes have been opened to the normal confusion and inconsistency of 
thought with which so many people are plagued. Every time I am in such a situation, 
the need for adequate understanding of the basic elements which anyone must con­
sider in making moral decisions becomes more evident. Awareness of a common valu­
i ng standard is especially necessary in a democracy where people have to take 
responsibility for their choices and not infringe on the rights of others. 

I am very thankful, and praise God, that I have had the opportunity to discover 
and confirm how to most effectively implement all aspects of my education by use of 
this practical wisdom. I encourage you through Century III to continue your efforts 
to alert responsible leaders in both public and private education on how they can 
share the Valuing Analysis process with both parents and students to help solve both 
personal and societal problems. 

Sincerely, I". J~._ h,~y;J-
David Lin~ui;~)

0
/~ 
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Com.munity c·onsensus 
d·eserves pa_·rt,ci.J)ati~n 

. .. . ' . .. •'· . ... - -· 

As weses·;t 
. ' ~-

American communities are en- cover the th\ngs they hok1 in com­
gulfed in a strange mood of self- mon and ev~tually arrive at a. 
doubt. Even the finest cor:nmunities Community Consenus. For the next 
are coping with problems that strike 28 days, The Daily Journal will con­
at the heart of their well -being. duct a survey of· community atti-

Citizens are divided on issues that tudes, accompanied by a syndicatect 
affect their pocketbooks, personal column, provided by · Century Ill 
fr~om~ and productivity. Drug · Foundation, a research and educa­
and alcohol abuse, vandalism· and tion organii.ation based in Oak 
the- rising rate of crime affect Brook:-
everyone in the community. , Why should 'the newspaper be in-

We need to take a f.resh look a't valved in a project to raise commu­
the benefits and responsibilities of nily consciousness . on their moral · 
freedom that we all enjoy. We need valuing-standard? / 
to reaffirm the overriding vision Since the newspaper is , the place 
that holds our pluralistic society to- of communication . that binds the ' 

' gettier in a healthy community . Citi- community together, it · has the· 
zens need tq 'discover the things unique opportunity to provide infor­

· they hold in common. ·They need to · mation that will increase ~He paten­
. i<:j.entify their commonly-held moral · tial ·of its' citizens to solve their.,prolr 
valuing standa-rd. At the same time, · lems and to increase th~ir well• 
they ,need 'the opportunity to gain · being. 
mutual respect for the values an9 
.differences that · make each indi-

. Yldual a unique but vital part of ·the 
COl1}111Unity. .,. 

THE ,DAILY JOURNAL is offer­
ing ~he forum for western . DuPage 
County residents to ·expl~re ~nd dis-

WE URGE ALL residents fo take 
the · time to participate in the tom­
munity Consensus by filling out and 
mailing in thelr ballots and by urg­
ing friends, . neighbors ·and· co-work; 
ers to participate also. 

EDITORIAL PAGE 



Comm n•ty Consensus 
Profile 

Circle the letter in each group which 
most correctly identifies you. Remember, 
no one can identify you from this ballot. 

I) Age/sex factor : 
a. Female adult 
b. Female youth 
c. Male adult 
d. Male youth 
2) Political factor: 
a. Conservative 
b. Liberal 
C. Radical 
d. Other 
3) Party atriliation factor : 
a. Democrat 
b. Independent 
c. Republican 
d. Other 
4) Religious faith factor : 
a. Believe in a creator 
b. Do not believe in a creator 
c. Don't know 
d. Other 
5) Church membership factor : 
a. Roman Catholic 
b. Protestant 
c. Other 
d. None 
I) Attitude factor: 
(towards life in general) 
a. lndiffesent, negative, pro-inherent 
rights 
b. Indifferent, negative, anti-inherent 
rights 
c. Alert, creative, pro-inherent rights 
d. Alert, creative, anti-inherent rights 
7) Schooling factor : 
a. 0-8 years of school 
b. !H2 years of school 
c. 13-16 years of school 
d. 17 plus years of school 
8) Race factor : 
a. Caucasoid (white) 
b. Mongoloid (yellow) 
c. Negroid (black) 
d. Other (specify) 
9) Income factor : 
·(combined family annual income) 
a. SO-SI O,<XXl 
b. SIO,®SJO,<XX) 
C. U),(ro.$50,<XX) 
d. S50,<XXl plus 

(Select your own code. Choose any 
three letters and put your private code on 
this ballot. Keep a record of your code for 
use on any future ballot.) 

□□□ 

Moral Valuing 
AHitude 

(An inventory of beliefs that affect 
one's attitude while making value judg­
ments. Circle the letter which best indi­
cates your reaction to each statement : A 
- agree; ? - uncertain ; or D - dis­
agree.) 

It) A person can sustain and improve life 
without making valuing judgments. 
A ? D 
11) Nearly everything in the world is 
changing, including the desirable stand­
ard for moral valuing. 
A ? D 
12) Throughout history, basic principles 
involved in good moral valuing remain the 
same. 
A ? D 
13) Essential guidelines for desirable 
moral valuing differ for youth and adult . 
A ? D 
14) The fact that everybody looks at va­
lues differently is proof that it is impossi­
ble to discover general agreement on a 
common, desirable moral valuing stand-
ard. · 
A ? D 
15) Different personalities require differ­
ent basic moral valuing standards. 
A ? D 
II) Awareness of a dependable moral 
valuing standard is necessary to distin­
guish between right and wrong. 
A ? D 
17) Improved moral conduct requires un­
derstanding of a dependable, common 
standard. 
A ? D 

18) I believe I can, describe the essential 
structural parts of a common moral valu­
ing standard which is considered desi~ 
ble - after renection - by almost 
everyone. 
A ? D 

Desirable 
Moral 

Standard 
(Describe the Common Moral Valuing 

Standard which, in your judgment, most 
people would consider desirable after re­
flection.) 

Cognitive 
-Spot Check 
(A measure of awareness and judg­

ment. Circle the letter - X, Y, or Z - re­
presenting the va/u~laden option which, 
in your judgment, makes the completed 
statement most true.) 

It) Which group contains the most serious 
cause of problems? 
X : War, crime and pollution 
Y : Failure to think logically and then act 
consistently 
Z: Starvation, poverty and unemployment 

28) What percent of the total population 
should I assume desire to be persons of 
good will most of the time? 
X : Less than 10 percent 
Y: 25 percent to 75 percent 
Z: More than 95 percent 

21) Which statement is most correct? 
X : The unique heart of our historic eco­
nomic system of capitalism is "capital. " 
Y: More than !Kl percent of U.S. citizens 
reject identification as "capitalist. " 
Z: It is practical to attempt to reduce 
starvation without using capital. 

22) All persons, initially endowed with 
equal inherent rights 
X: Should thereafter be equal in every re­
spect in a just and healthy world. 
Y : Are thereafter unequal and extraordi• 
narily unique in the real world. 
Z: Should thereafter have equal opportu­
nity in important matters in the world. 

23) Truth itself is 
X : Relative. 
Y: Changing. 
Z: Dependable. 

24) To ensure a better quality of life in re­
lationships, people should 
X : Have their rights protected from being 
infringed upon by others. 
Y : Understand the difference between in­
herent rights and claimed rights. 
Z: Be required to fulfill the responsibili ­

. ties that go with their rights. 

7-5) When do economic transactions in­
vojve·rnoral valuing choices? 
X: Never. 
Y : Sometimes. 
Z: Always. 

21) To pursue or achieve happiness, a per­
son must 
X : Be able 10 use some form of his own 
property and energy. 
Y: Be provided an educat ion, either pub­
lic or private. 
Z: Be protected rrom fear _and want. 

27) In this world of many different cul-
tures · 
X : No common sense moral law or desir­
able valuing standard exists to determine 
right from wrong. 
Y : Dependable principles for evaluating 
right and wrong behavior are always in 
operation. 
Z: "Might makes right " is a desirable 
means to achieve moral ends. 

I 

I 
I 

I 

~ 
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TheJ:>aity Journal, Sunday, January 30, 1983 · 

Jou_rnal sp_onso~s 
coml11Uni_ty prc,ject 

, I 

WHEATON.-. Out of our 'pluralis­
tic backgrounds an,d agepdas, do we 
share sorpe ideas and premises that 
bind us together yet keep us a free 
and responsible society? 

Are there any elements in our 
personal valuing standards that we 
hold in common? . ' 
· Does our community ~ share con­

sensus on a basic standard for ac­
ceptable behavior? 

AS f6 COMMUNITT service, The 
Daily Journal is providing editorial 
space to spark a community conver­
~tion about" µie common ideas 
which form the basis for our demo­
cratic society. Our goal is td identify 
the ra~ying point for our well-being 
~ a community. · . 

Century_ III, a noll'-profit research 
and education founda~ion _based in 
Oak Brook, has been mvited to as­
sist with the program. Its research 
:has recorded input from · more than, 
9,000 people, including citizens from 
most backgrounds and from many 
forei~ -cultures. The Foundation's 
data IJWeal an 80 to 90 percent con: 
sensus on common ·-elements of a 
standard for moral valuing - when 
people take time to think things, 
through. 
. The' project will 0 include a survey 

of ~ommunity attitudes and knowl­
edge about a moral valuing stand-
ard, both before and after an, inter­
vening conversation. The conversa­
tion will be recorded in the editorial 
pages of The -Daily Journal, in let­
ters to the editor, as ~ported by ·a_ 

roving reporter, as special guested­
itdrials and ih reports of survey re-. 
suits. 

consensus nationwide as recorded in 
Century Ill's data bank. The column 
.also will provide the rationale be­
hind the consenus, gatlt'ered from a 

· COMMUNITY RESIDENTS are •broad· c;~section of people, _as 
invited to respond to a double sur.- well as implications of con~ 
vey y,hich will ~~re the degree quences of opposing points of view. 
of consensus which exists 'before we ,n order to provide opportunity 
begin this conversation. To e11;5tire • for in-depth assessment of the most, 
privacy, ballotr wili be identified desirable moral stan~rd for our 
witli a privately chosen three-letter.· l~l ~se, and.t? consider the,-ques­
code: Participants also are re- tlol)~ involved m moral _valui~g, a 
quested to fill out a · registration special 24-h~ur workshop ~volvm~ ~-· 
form and submit it separately in representative cross-section ~f c1t1:. 
order to ensure the validity of the zens ,workshop has _been schE:<iul~.: 
response. Names and addresses will Dr. Arthur I. Melvin, ex~utt_v:e d!· 
not be used for any other purpose., rector of Century III, will coordi-, 
All ballots may be mailed to· The nate the workshop. . 
Daily Journal, 362 s.' Scluriale Road; "C~~nsus _ can_ I>;, hax;mful or 
carol Stream Ill. 6018'1 - for tabula-· helpful, Melvin said. If agreement 
tion and publi~tion. ' ~. ' is pr:oouced. by coercion, ·apathy or 

-Results from the surveys will re hedonism, we lose. However, if the· 
reported as they come in. The valu- ' latent c~nsensus whic~ exists on- a 
ing inventory was created to draw: moral valuing standard can be awa­
_response on value-related supposi- kened, men of good will have much 
tions. The survey items refiect basic· to gain. In !act, consen~~ is ~ssentia,l 
principles that are necessary for a for effective 'commumcat1on 00:. 
free society. · . , tween the ci~izens in a democratic 

~oth pre- and post-test response republic.'.' · 
will be recorded as supplied by the THE WORKSHOP is scheduled' 
community. Final surveys will be for from 5 to 9 p.m, Feb. 16, from' 9 
sent to everyone who has registered a.m. to 9 p.m. Feb. 18 and from 9

1 

at the end of the ~Y projec~· Ad-' a.m. to 5 p.m. Feb. 19 at the 
ditional ~rveys are available at The ~cCormick Room of the' 'fheaton · 
Daily !ournal office. Organization Public Library, 225 N. Cross St. Invi­
leaders also will be giyen a supply. - tation. letters are being sent' to · all. 

_ , community .organizations to be rep-
IN ADDmON, a ~ial column resented in the workshop. . 

..yill be ~plied. by Century III Finally, a recap of the Commu­
about each survey item~ Using data nity Consensus program will report 
collected dun.ng _the past 16 years, the results of this in-depth conversa­
this column will report the gegree of- tiort 



Some~hing to tJ:,Jnk about 
. . \ . \ . / 

' The Daily Journal, ,Monday, January 31, 1983 

HeaJthy.·comfflunity 
recQgnizes value$ 

More than ever before there is -a· 
growing interest · in. community va­
lues. How do we ·make the-personal 
and collective decisions that foster a 
healthy community? ,_.. 

Historically, a standard fQr moral 
decisions and action was built , into 
our .institutioris and education , sys_­
tems. As a .predominantly Judeo­
ChPistian cufture, we recognized a 
prevailing valuing standard as a 
way of life. However, in-, more re­
c_ent years, ·lifestyles and world 
views . challenged the values to ,the 
core. ' . 

Until recently, community sur­
vival and well-being were based_ on 
common interest and at least sur- ' 
face a~ent on some standard" 
for acceptable behavior. The rise of 
the human potential movement re­
placed common traditional values 
with personally-oriented ones. -

AND· VALUE standards are too 
often based on short-sighted world, 
views, influenced by fantasy from 
electronic communication or the 
pleasure principle. Technology has 
provided an insulation against both 
the consequences and the realities . 

-of individual choices. \ 
John Naisbitt, . in his new book 

"Megatrends," assessing the trends 
of our age says, "In our 
:minds. · . . technology is ,~lways on '. 
the verge of liberating us from per­
sonal discipline and responsibiUty. 
Only it never does and never will.( 

The elements of personal disci- · 
pline and responsibility offer dues' 
to the structure of a common stand­
ard for community' behavior. We 
cannot exist without each other. We 

' 

are interdependent within our com­
munity 'and between communities 
(and nations) for pur daily provi­
sions and mutual protection. We 
must find consensus in those el~ 
ments that are·common to personal 
and collective decisions. · · 

· 1N A CONST ANI'L Y changing . 
world, there are some constants 
that serve humankind both person­
ally and together. 'The community 
that recognizes these certaµ,hes 
and builds their institutions on them 
'¥ill be able to respond positively to 
the interests of its citizens, individu-
ally and collectivel){. · · 

Most thoughtful citiz.ens: will 
a_g~ that our nation (as well as the · 
world) has been involved in serious 
economic . and social problems: ·· 

· inflation,' unemployment, bank­
ruptcy, high interest rates,' _ drug 
abuSe, vandalism and c_Jime. But 
many of us do not realize each of · 
these serious proplems result from 
the · choices we make. And the 
choices we make flow from the va­
fues we possess; · And the· ·values we 
hold reflect our understanding and 
acceptance of fixed principles oper­
ating in the real world. , 

. Even if- you, personally, have a 
healthy regard_ for a common sense. 
_moral standard, the quality of life 
,you experience may steadily dirriini 
tsh if ~thers' in the community are 
neither a~are of nor respect the 
same <tependable guidelines. 

YOU CAN discover the . existing 
level of moraf confusion by asking 
the next 10 people you meet, as Y9U 
walk down any street, to describe 

'what they consi<!._er a desirable 
standard ·for behavior. Many are 
convinced all values are relative -
that there are ·no common guide- · 
lines. Others demand detailed com­
pliance to their own unique interprei 
tation of "good'and evil." 

Imagine the rondition ·we would . 
be in if this level of confusion pre­
vailed in the are of physical meas­
urement. What would be. the "right" 
length of a yardstick or a gallon con-
tainer? . t 

Guy DeBrock stated the paradox· 
well: "There is no doubt that this is 
the century in which sci~ce and 
technology triumph. There exists· 
something. like a scientific world­
order., while the world-order of mor­
ality has vanished. . . 20th<entury 
man •is a scientific and technical 
giant an<l a moral idiot." . :, 
_ TO IGNORE THE existence of a 
common valuing _standard is to in.' 
vite irrec_oncilable dissension, con­
flict&and. misliitderstandings. 

To take time to think clearly and 
logically about the basic elements of 

· life that require willing response 
can result in identificaiton of the 
elements of a common standard· of 

, what we ought to value as we make 
1 our decisions. When .consensus .is 

I 
reached on these elements with in a . 

. community,- they become positive · 
guidelines for maximum diversity 
,and freedom. Agreement by, almost 
every person of good will on a moral 
valuing - standl\rd will provide a : 
f~dation for solving thEy problems 
that plague our society, for personal 
confidence in m~_king d~isions and · 
educat'ing our young. 

I 

I 
I 
I 
• 
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·. Somethf ng to think "bout . 
. ' • \ ,.. ..z. ., . 

Positive attitutte· cap CPnvet: 
_respe~.t.~ _re£0)g:fi,ti.<?,n f Or oth~r$, 
~- What_percent of the tot~J· popul~) 
t!on-:-should I assume desire to · ·t,e,: 
perso/}$,; df. good will most. of t}ie, 
time?, · · ··' 

X: Less. than 10 percent. ,- '':'.' :: , ~ 
- Y: ,2Q'to 75 percent. · . · · · ·. ! 

Z : More than 95 ~rcent. 
' Community · Consensus Ballot 

., ... .. _- ~lon20 

This/is not tile same question a·s 
the thE:Ok>gical one of ,good and evil. 
Rather, it is a question of attitude on 
(he part of one · person toward an; 
other. ,The· value-' perspective' re.:. 
fleeted: . in' · this . question luls , to . dd. 
with peOple who 'live ·and .. work to­
gether; . regardl~ of religious· la­
bels! . . 

It is' easy -to assume the quality of 
good wil,l when·;the othe·r pe~n be­
Iqngs to our poli_tical party O)'-Church 
or race. We glow with·· good· win 
when another agrees with our idea· 
or enjoys o_p.rpleasures. . . I ·i 

·But what about the ·person .who 
~ts on the other side of the politicaf 
aisle or d0eSn't agree with our reli-

. d ? . 
gJOUS ogma. ·- I 

· WHAT IS GOOD will? The dic­
tionary also calls it bene-yolence. By 
definition, it is desiring what is 
good, something that con~ributes to 
or increases well-being for self and 
oc;hers. ' ~ . 

Down through theages philosoph­
ers.have agreed that good will is one 
of the minimum requirements 'tor 
moral 'behavior . . These "ultimate" 
moral · Pr:i!tciples" which seem 
foundati~nal to any consideratjon of 
a common valuing stans1ard are: . 

• Impartiality ·..:.. evaluating and 
treating each person in a sill\ilar 
manner as yQU would treat yourself 

. \ I • 

of like to be treare<1 . .- ·- . · · . .- · , 
·: • _Rational .benevolence -:- consid,­
ering;the best ,interests ·of everyone 
in ~f decision, based on your abil­
ity· tq reason. . . .. . . . . ' 

• • L\berty, .... permitting ·any· 'ra~ 
tional being ·to pursue his chosen 
course ' of .action without' interfer• 

' . ,,... 
ence so -long as 'no violation of oth­
ers' inherent rights are involved . . In 
other -JWOrds,· we should '.,.,•do1 unto­
others as :.we would want them to do 
untou.si" 1 • ·, 

soc1En cANNoT exist without 
some degree, of shared truth and 
-faith among· individuals. , In improv-: 
ing· our re_!.1t1ons with one another~ 
we- have to start somewhere. Want­
ing . good fOt others and·· asmiming 
that. they desire good for ~ is '. a. 
Qractiqt .. one that begins with our 
attitude. At~iiude is key to the qual~ 
it:9 pf life we enjoy. · , · . . 

In:iplicit 1D this positive attitude is 
recognition 'and '· respect ' for the 
equal inhe~t rights , of ~11 persons 
and the need tb maintain open com1 
munication lnaH relationships~ Too 
_many times we make · snap judg~ 
~el'\ts of other$, only' to regret our 
hasty .actiO(l later. A judgmental at~ 
titµde _only raises defensive barrie~ 
between people. ., . . 1• 

You . can often sense another's 
crif i~l ,ttitude by the look in · th~ 
eye, the tone of Yoice or through 
,other forms of body language. When 
you walk down the stre;et: entertain~ 
ing the idea-that 75. pertcent Of more: 
of the people you pass are not per­
sons 9f good will, others ~nse your 
negative response to their presence. 
Have you ever-walked. into a · rooni 
and '"felt" the good Y(ill of otq~rs·­
or the lack ofit? · 

WE CAN'T '·effectively commUDF· 
cate with others while ·we ignore or 
criticize ·them .. Nor can we force 
others. to accept our way of think.,, 

_ing. But we cait' demonstrate· k>vE! 
for_ others and. truth in. our own· ad 

; tion that will communicate !1 bet~e~ 
wayJor behavior. , · · · . ·, 
·\co~ider th1! effect of the·positive 

attitude of a teacher in the class~ 
room, the doctor with his patients, a 
father with his son. , 1 

' 

We should ~ realistic, i~ recogniz­
ing that every person of good . will 
fails from time to time. No one is 
perfect. Whatever ·\ our· personal 
goals or standard, we all experience 
time of inadequacy· and doubt. 
Moral ·behavior requires an attitude. 
?f humble, forgiving love and ·.ac­
ceptance· •of other · persons, giving· 
them the benefit of any doubt · 
1 A REALISTIC 'grasp on our own 
humap , condit-ion. · can _prodqce a 
pter attitude oq1umility for our­
·selves ·and open. the d90r of ho~ for 
us ,all. Like the' · grandstand critic,.. 
criticizing a gam~ in which V(~ are 
not involved ourselves, .we are quick 
to criti~ize the player who fumbles 
the ball. _-
> It. may ~ impractical to · as­
sume _the man_, who~ is about to steal, 
your wallet -;might "desire to be· a 
person 'of good will." However, con­
fronting hini with . a confident, un­
fearful . Altti~U<te . · while prud_ently 
guarding your possessions wnr'leep 

· your communication channels open 
and ·throw him Qff bala~e. It may 
·prevent an act' <?t crime. Many a 
youngster has beeri deterred · from 
an act of vandalism by the faith of ii 
teacher or .a parent. · 
' Questions- for considera_tion: 

1. Where. ai:id with w_ho_m should: 
good will beain? How?' ' ,. r · · · · · · : 

' ...... ~- . - \ 

2.. What is the effect c;:reated-_When-
one does not consider .that ·others 
are or desire to be persons :of good 
wjll? , . 

· 3. Do you believe you are a person 
of good will?. · · _: , 



Community Consensus 
project provides model 

·ey.-Maureen C~. Pratscher 
Journal News Editor ··, 

WHEATON - The Daily Journal's 
Community Consensus project, published 
in February, has become the basis of pro­
gram which may be syndicated to news-
papers nationwide. · · 

The proj~. conducted in conjunction 
with Century III Foundation, an education 
and research organization based .in Qak 
Brook, included surveys to· measure the 
local consensus on a moral valuing stand­
anl; ,a workshop to examine the process. 
of valuing and define the principles of 
moral action; "Something To Think ,­
About" columns offel:ing alternatives to 
consider on valuing questions; and news 
items and editorials. 

Century III Foundation hosted a lunch­
eon last week to announce the syndication 
plans and to present options for continuing 
the Community Consensus project in . 
western DuPage County. Clippings of the 
pertinent articles from The Daily Journal 
__ had beef! sent to several newspapers 1 

around the United States. accompanied I 
with an explanation of the project. · 

1 

"ThJS is a program that can be coor- · i 
dinated in any community by any thought­
ful person," said Century III Executive 
Director Arthur Melvin i. Century III 
provides the training, counseling and ma­
terials. 

A board of reference has been estab- -· 
lished in western DuPage and a second· ; 
workshop has been scheduled in an effort 
to continue the program here. Board 
members include Dr. Elsie C. Johnson, 
retired· superintendent of Carol Stream 
Community Consolidated School District 
93; Retired Judge William J .. Guild; 
Wheaton Central High School Assistant 
Principal Phil Kale; Glen Ellyn Village 
President Michael Formento; RoseaM 
Tronvig, community relations director for 

Family Service ~iation of DuPage; 
Gary-Wheaton Bank President Jerry C. 

1 
Bradshaw; Wheaton College professor · 
Dr. Mark Amstutz; Suburban Buick 
owner Gabor Bushy; Heritage Cleaners 
owner Jean D. CoMell; Circuit Court 

· Judge Lewis V. Morgan Jr. ; the Rev. 
George H. Cramer; an(l Wheaton resident 
Dee Nelson. 

. - BOARD MEMBERS attending_ the 
luncheon were enthusiastic about continu­
ing the project. • ·. · . 

"About 10 years ago a number of my 
school staff and· the parents of our stu- _ 
dents participated together in a values 
wo~op conducted by Century III," said 
Johnson. ' 'It was a privilege to retake that 
workshop recen~ly _(~Jl~n . sponsoreg _by_ 

The Daily Journal) and I've found the sec­
ond time around to be just as stimulating 
to my reflections as I was reawakened to 
the id~ of the need for our community to 
develop an awareness of the degree to · 
which we have a consensus regarding 
moral · valuing and the standard of valu­
ing." 

Century III Foundation . Board Vice 
President Dr. Donald Reber echoed the· 
benefit of the consensus project. "The 
Community Consensus · project could ef­
fectively resolve the· problem of misun­
derstanding. The western DuPage com­
munities' experience with the newspaper 
is an ideal way of developing a moral con­
sensus. It can be helpful to the .schools in 
development of their own aims and objec­
tives and become part of a meaningful 
education experience for the young peo­
ple." 

Dr. Melvin urged the board to stimulate 
continued talk, awareness and consensus 
on moral valuing,_ "to use what we've 
created but to use it in your own way:" 
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DR. ELSIE JOHNSON ASSOCIATES 
l !D 558 Lee Street, Glen Ellyn, lllinois/312-469-4524 

Mrs. Marian Melvin 
· Century III Foundation 

330 Oak Brook Road 
Oak Brook, Il. 60521 

Dear Marian: 

March 22, 1983 

·As per our conversation recently, I am happy for you to quote me in any 
way you wish. 

"About ten years ago ·, a number of my school staff and the parents of our 
students participated together in a Values Workshop conducted by the 
Melvins. 

It was a privilege to retake that workshop, recently. I found the second 
time around to be just as stimulating to my reflections as I was 
r eawakened to the idea of the need for our community to develop an 
awareness of the degree to which we have a consensus regarding moral 
valuing and the standard of valuing. We are a much more pluralistic 
community than we were ten years ago, and the conversation and interactions 
leading to consensus about the standard were exciting. 

Such a process leads to community leaders being more able to communicate 
as they go about solving their people problems." 

Sincerely, 

~ 
Elsie Johnson, Ed. D. 
Johnson Associates 

Motivating People to Their Full Potential 



What Can I Do 

To Start A 

COMMUN ITV CONSENSUS PROGRAM 

In My Community? 

1. Attend a Valuing Analysis workshop to see for yourself the merit of the 
program and process. 

2. Invite a group .of community leaders and friends to hear the results of a 
typical workshop and a presentation of the total program. 

3. From this group, enlist a few interested leaders to form an ad hoc colTITlittee 
to sponsor the first pilot workshop. This should include representatives from 
education, government, business, service and church organizations, youth, 
blue collar workers and parents. 

4. Invite Century III to conduct the pilot workshop. Invite representatives 
from the above groups to participate. Publish the results. 

5. At the same time ask the newspaper to feature this discovery of 11 co1T1T1unity 
consensus 11 on their editorial page for one month. This total newspaper 
program includes surveys, roving reporter comments, syndicated column, letters 
to the editor and pertinent editorial material on moral valuing -- involving 
the process of decision making based on an acceptable community standard. 

6. Create a non-profit organization, organize a Board of Governors, obtain IRS 
50l(c )3 to fund the project and select a Coordinator, whom Century III will 
train . 

7. The results will be rewarding as the community develops an awareness of 
the ideas they hold in common and a greater respect for one another's differences. 
It will give a basis for teaching moral values in the schools; a format for 
solving societal problems, such as drug abuse and vandalism; and a vocabulary 
for communicating positions on issues, which are too often dead-locked for 
want of understanding. 

821210 

For more information contact: 

CENTURY III FOUNDATION 
330 Oak Brook Road 
Oak Brook, IL 60521 

312/654-3000 
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CENTURY III FOUNDATION July 1983 

PARADIGM:. 
The Structure of Decision-Making 

~e all want to make good 
decisions. 

we desire to do and say things 
that will bring good, not harm, and 
success, not tailure to ourselves 
and our tamilies, to our communities 
a nd o ur n at ions . 

If we knew how our choices 
would affect the future, we could 
make better choices toaay. 

A paraoiym is a set of accepted 
theories and principles related to a 
particular activity or tield ot 
study. Paradi~m shifts come as our 
understanding and awareness grows; 
but the overarching truth is always 
there. We should be continually re­
evaluating, bringing our perception 
into line with reality. 

Gradual growth of knowledge 
abo ut our solar system is an example 
ot the development and use ot a 
dependable paradigm. Ptolemy thought 
the earth was the center of the 
universe, but Copernicus's and 
Galileo's revolutionary ideas shift­
ed tocus to the sun as being the 
c e nte r. Ke ~ler's conviction that 
planetary orbits were ellipses 
rather tnan circles and Newton's 
application of yravitational force 
rurt t1er improved our percept ion of 
interrelated principles involved in 
the solar system. 

When Challenger headed-off on 

its seventh shuttle mission, the 
project involved more than the five 
crewmates and their spectacular 
lift-off from Cape Canaveral. Tile 
space mission included knowledye and 
activity from many different people 
based on a paradigm of dependable 
principles that had been carefully 
identified and tested. 

Good decisions require ability 
to foresee the consequences ot our 
choices. We should base our 
decisions on observation of speci­
fic facts guided by our knowledye of 
relevant interrelated principles. 
Everyone makes decisions against 
some standard, whether conscious of 
its existence or its compatibility 
with the principles of reality. 

Knowledge of a paradigm pro­
vides a tool for understanding 
relationships and meaning. Once 
basic premises have been identified 
we no longer need to constantly re­
examine them. Whether following a 
map, blueprint, recipe, or the 
formulas and symbols of logic and 
mathematics, if valid, each is a 
tool that involves a paradigm of in­
extricably interrelated principles 
which will help predict the outcome 
of our choices and actions. 

A mora~ valuing paradigm repre­
sents laws of human action that we 
often take for granted. When we 
understand principles involved in 
successful decision-making, we have 

PARADYH is published by Century III Foundation to encourage reflection on the dynamic 
relationship between human energy and principles of moral valuing. (From GK: paradeigma: 
example, pattern or model.) 
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a better understanding of which 
choices we ought to make. We can 
put together our own unique judgment 
and action within the framework of 
elements of reality in order to 
create responsible results. We can 
verify our intuition and beliefs 
with objective evidence. 

Awareness of a logical paradigm 
ot essential elements of moral valu­
ing can provide the confidence and 
competence required to make wise 
choices in every aspect of life. 

CENTURY III FOUNDATION is supported 
by gifts from thoughtful individuals, 
corporations, organizations and 
foundations. All contributions are tax­
deductible under IRS code 5Ol(c)3 and are 
used for the education programs resulting 
from research in moral valuing. 

In our Third Century as a nation, 
the quality of life we share will depend 
on the decisions we make, both individ• 
ually and together. Century III,s 
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What are the elements of the 
paradigm you use in your daily 
activity of making decisions and 
solving problems? 

Do you think most people of 
good will would agree with your 
answer? 

I 
I 
I 
I 
I 
I 
I 
I 
I 

Century III Foundation's re­
search demonstrates that consensus 
does exist on a common sense para­
digm for moral valuing. The Valuing I 
Analysis workshop provides an effec­
tive way for a thoughtful person to 
discover dependable answers to these 
questions. I 

I 

purpose is to seek guidelines for making 
desirable choices with confidence. The 
premise, which has been scientifically 
validated, is that latent consensus on a 
common valuing standard exists in our 
society. When people in a community 
identify the i deas they agree are essen­
tial, they can better fulfill their re­
sponsibility of taking moral action to 
solve problems and influence public 
policy. 

For information about Century III's research and education programs, write 330 Oak Brook 
Road, oak Brook, Illinois 60521, or call 312/654-3000. 
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PARADYM The Dynamics of Moral Valuing 

Volume 1, Number 2 CENTURY III FOUNDATION August 1983 

CONSENSUS - on Operating Principles* 
Minimum Requirement for Maximum Freedom 

Is consensus on a moral valuing stand­
ard possible? 

It must be. Without it we couldn't 
exist as a free people in an open society. 

Our democratic form of government 
depends on personal responsibility for 
decisions and action compatible with mutual 
recognition of civic duty. 

Without agreement on what laws will 
govern us, an orderly society could not 
exist. Without informed consensus, we would 
not be free to carry on our daily enterprise 
of living. Consensus derives its power from 
the consent -- supplied or implied -- of the 
people it represents. 

The American experiment of government 
of, by and for the people succeeded because 
consent was first given on dependable 
principles which fit the nature of man and 
created a climate for growth and produc­
tivity. By authority derived from the 
consent of the people of the colonies, 
tyranny was rejected and a union was 
established "to secure the blessings of 
liberty" to themselves and to posterity. 

We hear much about our nation in con­
flict, but seldom do headlines remind us of 
the healthy consensus which exists. Without 
corranon recognition of the meaning of words , 

communication would be difficult. Without 
agreement on traffic patterns, transporta­
tion would end in disaster. Without regard 
for basic laws of electricity, we would be 
without its light and power. 

Hardly a day goes by but we are involved 
in consensus. We reach for judgments from 
our associates to verify our own imperfect 
observations. Such affirmation lends confi­
dence when our knowledge is limited or 
uncertain, as in diagnosing an illness, 
examining evidence in a courtroom or 
developing a new product. 

Meaningful consensus requires sharing 
objective evidence. It results from mutual 
recognition and understanding of principles 
and phenomena. Majority opinion does not 
make something true, but the informed 
observations of two or more witnesses can 
bring to light dependable evidence. 

The search for consensus on a moral 
valuing standard is continuing and universal. 
Since the beginning of recorded history, men 
of good will have sought to identify 
principles f or choice and action that are 
constructive for both individuals and society. 
One of humanity's most pressing problems has 
been the need to discover and/or invent a 
dependable moral standard, evidenced by 
persistent and widespread efforts involving 
every culture. (over) 

PARADYH is published by Century III Foundation to encourage reflection on the dynami c 
relationship between human energy and principles of moral valuing. (From GK: paradeigma: 
example, pattern or model.) 
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Seeking consensus on a moral valuing 

standard is an exercise in critical thinking. 
It requires reflection on the logical 
consequences of basic ideas, including 
consideration of alternatives valued by 
others. When we take time to carefully 
examine what we believe, certain principles 
beco~1lc apparent. A better understanding 
results from in-depth deliberation and 
discussion about causes, effects and 
relationships. 

Moral truth does not stand or fall by 
popular vote or official decree. Desirable 
moral values cannot usually be determined 
by measuring pre-reflective, popular 
opinion. 

However, when persons of good will, 

CENTURY III FOUNDATION is supported by gifts from 
thoughtf ul individuals, corporations, organizations 
and foundations. All contributions are tax-deductible 
under IRS code 5Ol(c)3 and are used for the education 
programs resulting from research in moral valuing. 

In our Third Century as a nation, the quality of 
life we share will depend on the decisions we make, 

lZS09 11 '){OOJg ){l?Q 

peo~ ){OOJg ){l?Q 0££ 

NOil VONflOd III A~OlN3:) 

representing a cross-section of society, 
persistently select the same parts of a 
common moral paradigm -- after thoughtful 
analysis, guided by ultimate moral 
principles -- we may conclude this latent 
consensus demands respectful consideration. 

Community well-being depends on a 
balance between individual freedom and 
social order. Recognition of a standard 
for moral choice and action provides the 
fulcrum for civilization. Consensus on a 
moral valuing standard provides a climate 
of maximum freedom with accountability 
where personal growth and creativity can 
flourish. 

Century III provides effective 
programs for individual understanding and 
mutual recognition of these common 
operating principles which make up the 
paradigm for moral valuing. 

both individually and together. Century Ill's pur­
pose is to seek guidelines for making desirable 
choices with confidence. The premise, which has been 
scientifically validated, is that latent consensus 
on a co1TJTion valuing standard exists in our society 
When people in a coomunity identify the ideas they 
agree are essential, they can better fulfill their 
responsibility of taking moral action to solve 
problems and influence public policy. 

For information about Century III's research and education programs, write 330 Oak Brook 
Road, Oak Brook, Illinois 60521, or call 312/654-3000. 
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Century m Foundation 
330 Oak Brook Roaq/Oak Brool0]1inoj&f60521/(312)654-3000 

DEMOCRACY, FREEDOM, AND A GENERIC MORAL NORM 

In a democratic republic where government rests upon the individual judgments 
of the citizens, the function of education is to prepare youth to become good 
citizens. 

What is a "good citizen?" To effectively carry out the primary assignment of 
education requires continual valuing judgments on the part of all those involved 
in education. 

To train youth to become good citizens requires more than teaching them how too 
read, write, calculate, and develop technical skills . The more critical assign­
ment is helping the student learn how to use this important knowledge and these 
useful skills to improve the quality of life for himself and for society. 

To improve the quality of life implies there is a potential standard for 
desirable behavior, that there is a reasonable world view that most people will 
affirm as being right. Education can become mere busywork and fail to fulfill its 
purpose unless the total curriculum is related to a realistic world view. The 
learning experience which permits each student to discover the existence of the 
persisting generic moral norm will reinforce his or her understanding of personal 
responsibility in all of life's relationships. 

Today both students and educators are being·challengea with many conflicting 
ideas. They range from increased government control, regulation and subsidy to 
the freedom of individuals to responsibly exercise their inherent, non-infringing 
human rights. Particular emphasis has been focused on eliminating any recogni­
tion of even the possibility of existence of a Supreme Being. Educational emphasis 
on scientific and technical advancement is producing what Guy Debrock has called 
a nation of "technical giants and moral idiots." 

Meanwhile, partially because of our myopic fixation on individual choice 
apart from other essential elements of a realistic world view, the minimum con­
sensus required to unite members of a free community is rapidly collapsing. Dem­
ocracy fragments when small groups and individuals demand claimed, but often un­
merited rights, frequently at the expense of everyone else. 

Because many in leadership are confused and uncertain about the existence of a 
moral norm, they hesitate to attempt to unite citizens around any corrmon bench 
mark. They incorrectly assume such an effort may diminish rather than enhance 
responsible freedom for everyone. Since individuals have no dependable reference 
point for determining desirable behavior, theyincreasingly demonstrate moral 
incompetence. 

The results are .disastrous. Moral incompetence results in lack of self­
esteem or personal motivation, lawlessness, materialism, racism, inflation, war, 
and all the evils of meaninglessness. Attempts to resolve any of these problems 
piecemeal without relating them to a dependable moral norm can only re5ult in 
futi 1 ity. 

As increasing empirical evidence points to the existence of a generic moral 
standard, responsible and objective educators will gain support in their effort 
to insure that each student's learni ng experience emphasizes this critical knowled~e. 

\Tnl11inn Anni,~;,. ..,,.,..,,1,. lntont N\n<'<>n<'l1t' nn 12 rnmn,nn ~ nV\f"l l d~n,fortl /\ Ji\ 
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SEVEN REASONABLE QUESTIONS 

1. Can any individual -- alone·, in a group or in a nation -- be 
expected to demonstrate competence and confidence in value judgments 
and decisions if there exists no . comnon moral valuing standard? 

2. Is a person wise if he cla-ims there is no conmon moral valuing 
standard without first investing time to carefully and objectively 
examine the available evidence in this critical area? 

3. Is it possible, upon logical reflection, for each person to 
discover a latent matrix of moral conman sense? 

4. Does the fact that 80-90% of the respondents in each Valuing 
Analysis session select many of the same choices in t he postest which 
only 10-25% of the group chose in the pretest suggest this· self-discovery 
process is effective in reducing moral confusion? 

5. If one becooies more competent and confident in his valuing 
judgments and decisions through personal .discovery.of a comroon mora.l 

· valuing standard, is it logical to expect beneficial results in his life 
as part of a family, as an employee and as a member of the community? 

. 6. Is it desirable to provide such a process for increasing m.nnbers 
of citizens to personally discover and freely acknowledge the existence 
of a conman moral valuing standard? 

7. Should priority consideration be given by responsible leadership 
to make such a process available for early use by their followers? 

I 
I 
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COMMUNITY CONSENSUS 

ON 

MORAL EDUCATION 

Creating Confidence and Competence 

Rather Than Confusion and Conflict 

by 

Arthur I. Melvin, Ph.D. 

Donald D. Reber, Ph.Q. 

Marian R. Melvin 

CENTURY III FOUNDATION 
330 Oak Brook Road 
Oak Brook, IL 60521 

312/654-3000 
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PRECIS 

MORAL EDUCATION 

CAN BRING CONFIDENCE AND COMPETENCE 

NOT CONFUSION AND CONFLICT 

The present conflict over moral value education need be endured no 

longer by educators or the communities they serve. Breaking through the 

confusion over "What values?" and "Whose values?", Century III Foundation 

(Oak Brook, IL) has developed and tested a practical way to find common 

sense answer to these questions. In addition, sixteen years of research 

by Century III has uncovered some guidelines that were there all along-­

Just hidden in the smog of rhetoric. 
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INTRODUCTION 

Education is the largest enterprise in the nation today. It serves 

or is served by nearly every citizen in every corner of the country. 

The school administrator has a double-barrelled job. He is not only the 

key manager of the local school. He is also responsible for the formal 

education of the nation's youth who will in turn be involved in this 

education enterprise for the next generation. 

Wearing many hats, school administrators are sitting on a powder keg 

filled with explosive elements of human energy. Problems of vandalism and 

drug abuse, strikes and decreasing budgets, political pressures and 

ideological conflicts distract from the task of teaching.. Whether in 

public or private schools, the principal becomes mediator between staff 

and parents, students and community. More than ever before, principals 

need clear-cut guidelines for making judgments so all can work together 

more effectively. 

Increasing dissonance swells in society as individuals and groups 

waste time and energy judging the performance of others while playing 

their own uncertain tune. Parents criticize educators for instilling 

questionable values in children~ Educators blame . parents for failing to 

teach good values at home. · Meanwhile, children observe conflict and 

confusion among adults. Based on what they observe, many youth are 

convinced that all values are relative. 

Creating private schools, providing dilemmas for clarifying values or 

emphasizing character education will yield inadequate results overall in 

the present environment of distrust and disagreement. 

I 
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Science and technological progress result from agreement on a common 

standard for linear measurement. Yet, while attempting to sharpen 

intellectual awareness and skill in the physical area, our culture.is 

neglecting development of moral insight. Although great strides have 

been made in physical science, we have yet to explore the scientific 

aspect of morality by collecting empirical evidence concerning what one 

ought to value. Guy DeBrock assesses the present situation, claiming, 

There is no doubt that. this is the century in 
which science and technology triumph. There 
exists something like a scientific world-order 
while the world-order of morality has vanished 

•• Twentieth-century man is a scientific 
and technic~l giant, and a moral idiot. 1 

THE PROBLEM 

Of all the problems facing schools today, the most crucial one 

concerns moral education. Should we teach values? Whose values should 

we teach? How can we address the problem in a pluralistic society? How 

can we avoid controversy surrounding the separation of church and state? 

Is the "rising tide of mediocrity" in education a logical result of the 

present moral malaise? 

The principal's primary concern should be the quality of education. 

He desires to foster an atmosphere where students grow into responsible 

citizens. · He sees the need for moral education to promote and insure a 

healthy democracy and social stability. However, he often is confused by 

and fearful of the conflicting value ideologies that buzz around both 

public and private school systems. 

Some say all values are relative; there is no standard for right and 

wrong. A few appear to have a clear idea of absolute values, authority 
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for which they cite their own interpretation of dogma from tradition, 

state or church. Still others believe values should never be left to 

home and church. 

Pluralism 

Most educators welcome a healthy pluralism since no single viewpoint 

is infallible. We are faced with a continuing challenge 'to design 

curriculum presenting all reasonable views of reality. Failure to do so 

may result in dismantling the present structure of education. The 

continuing rise of private schools, each with its unique philosophy is 

evidence that our present system of public education requires an 

objective re-evaluation. .For nearly ninety percent of our youth, the 

public s.chool system happens to be the reality with which we must deal. 

Cultural diversity has enriched the quality of life in our nation. 

Even in our struggles with the problems of ethnocentrism, we have 

demonstrated that we could live together when we used our differences to 

build a varied, yet satisfying culture. But this can continue only 

through acknowledging a common set of beliefs, traditions and values 

binding us together and creating a mutual sense of obligation. 

However, misdirected focus on the surface values of one group or 

anothe r often has · resulted in increasing lack of unity and direction. 

Unfortunately, many people depend on current news reports or a surface 

scanning of polls to form their own opinions. Public opinion polls 

usually provide only a part:i;al indicationof current surface "desired" 

values. They do not necessarily record what each person might consider 

"desirable" after giving some careful thought to the matter. 
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Moral relativism has provided license for many of the discipline 

problems and crimes that prevail in our schools and communities. 

Superintendent C. Donald Thomas says that ethical pluralism "lends 

support to no-fault morality which claims that all values are of equal 

worth and that the ends justify the means ••• (Where) no moral criteria 

exist, no obligations to adhere to those criteria are held." 2 

World View 

Our schools have become an arena of controversy about moral 

education because people disagree on values and beliefs. It is a problem 

we can no longer avoid. We must find a way to address moral valuing in 

order to educate our young for civic, economic and personal maturity. 

As we comprehend any content for moral education, we need t o 

remember we don't know everything. Although we can know some things for 

sure, our knowledge is limited. The horizons of expanding knowledge 

continually elude the most diligent student. The further we push back 

the frontiers of what we know in any discipline, the wider grows the edge 

of all that remains to be learned. Moral action must include some degree 

of faith to fill the gap between what we know and what we have yet to 

learn • . This is true whether we drive a car, push a light switch or punch 

the voting machine. Faith, based on knowledge and reason, encompasses 

what we beli e v e t o be true . 

Further, each of us has some standard for choosing what we ought to 

do resulting from what we believe to be desirable. One cannot 

like/dislike or want/reject anything without believing in some standard 

of value. 
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Everyone has some belief system--life perspective, world view, 

religion--whether it includes faith in empirical science, himself, the 

state, truth, a transcendent being, or some combination of these and 

other concepts. Furthermore, the beliefs of a healthy individual 

permeate his being, not just in formal religious or patriotic exercises, 

but in all activities and relationships. 

Although the educator may speak with conf l dence and authority, the 

truth he articulates is channeled through his world view. His own 

selection of data, personal knowledge and recognition of authority in any 

discipline influence his communication of meaning. 

Separation of Church and State 

Two major world views converge in the public school system today. 

Traditional values with their Judeo-Christian associ ation are being 

challenged by values stemming from a humanistic phil osophy, which is also 

a religion. The Humanist Manifesto, of which John Dewey was one of the 

original thirty-four signers, claims that humanism is a religion. 3 

While attempting to separate the powers of chur ch and state, recent 

judicial rulings appear to replace one world view with another. Public 

education can become an improper conduit for the religious values of 

humanism while claiming to . rid itself of the Judeo-Christian beliefs held 

b y most c i t i ze n s . 

The controversy holds moral education at bay and the students are 

growing up in a moral "no-man's land." Lindley J. Stiles, dean emerit;.us 

of teacher education from several universities, says, "If we are to 

survive, all must rediscover ways to teach moral and intellectual 
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accountability ... 4 

Although these world views are incompatible in their ontology, can 

we find some objective values that are comm.on to both? Can we set aside 

our personal religious · convictions--theistic or humanistic--and identify 

principles common to our daily enterprise of living together? From this 

practical basis each can cherish personal beliefs while allowing for the 

different religious perspectives of others. The resulting behavior may 

demonstrate the merit of their convictions. 

All cultures have some kind of moral principles, based on the "kind 

of thing the universe is and the kind of things we are." 5 C.S. Lewis 

called this timeless body of beliefs The Tao. He described them as 

"natural law" which may be found in every culture because without these 

there could be no civilization. Education of free people in an open 

society requires examination of the moral . implications of how one ought 

to exercise his freedom of choice in a world of dependable physical and 

moral phenomenon. 

Affluence and Freedom 

Education, material well-being, and freedom of opportunity are 

available to more people in greater degree than ever before. The range . 

of possibilities for choice has never been so broad. Yet statistics 

indicate increasing violence against people and property, 

self-destructive use of drugs and alcohol, waste and misuse of resources 

and human potential. And the schools all too often, though sometimes 

understandably, are held culpable. 

We are learning money alone cannot solve the problems of schooling. 
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Intervention in control of schools, whether from governmental bodies or 

from professional or special interest groups, has spawned many new 

problems for nearly every problem addressed. 

In educational efforts we seem to neglect sharing with youth the 

moral competence about what they ought to do with knowledge, wealth and 

freedom available. Our perceptions and theirs, too often, are clouded 

with a self-centeredness that seeks and deman<ls an ever-increasing fare 

of privileges without recognizing or accepting attendant 

responsihilities. Sensory impact from media with co.ntinual reinforcement 

of moral relativism in our culture makes it more and more difficult to 

make moral judgment and take moral action. 

We tend to shove aside the wisdom of the ages in our preoccupation 

with contemporary ideas, changing issues and personal desires. In our 

short-sightedness, curriculum offers less and less of the liberal 

education that imparts knowledge of where we have been and of the moral 

vision of where we should ·be headed. 

Responsible leaders concur on education's present failure to prepare 

students for life in the technological age. Lack of knowledge and skills 

in .analyzing and solving problems have contributed to the "rising tide of 

mediocrity." Students too often are unmotivated and unchallenged to 

develop their abilities and talents. 

lhe President's National Commission on Excellence in Education 

called their report A Nation At Risk because they found we are not 

preparing students to attain mature and informed judgment needed as pro­

ductive citizens in a democratic community. 6 In his Study of Schooling, 
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John Goodlad noted the lack of interest and initiative in classrooms. 7 

The National Assessment of Educational Progress reported a decline in the 

"high-order" skills involved in thinking and decision-making.8 

The recent reports focus beyond the problems of cheating, drugs and 

vandalism (a shift from the focus in the seventies, for example, the 

report from the Carnegie Commission) to the more fundamental problems 

which lie at the root of aberrant behavior--lack of moral understanding 

and skills in problem solving. 

Perceiving the trend toward mediocrity is not a new phenomenon. 

Three decades ago, Robert Hutchins wrote: 

If the object of education is the improvement 
of men, then any system of education that is 
without values is a contradiction in terms. 
Relativism, scientism, skepticism and anti­
intellectualism ••• have produced the chaos 
in education which will end in the disintegration 
of the West.9 

Urie Bronfenbrenner warned against emphasizing subject matter to the 

exclusion of the fundamental aspect of development of the child's 

qualities a$ a person. "As a result, the schools have become one of the 

most potent breeding grounds of alienation of American society."lO 

Claude Mathis of Northwestern University's School of Education, says, 

"The most complex learning task for education~ •• (is) the development of 

the ability to value ••• according to some consistent criteria. "11 

We too often confuse the concepts of freedom with license and o f 

morality with authoritarianism. Educators deal with a problem of 

managing energy that has great potential for good and evil, perhaps even 

more powerful--and threatening--than the nuclear enigma confronting our 
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culture. The human energy involved in the continuous action of valuing 

must be thanneled for good by each individual. Effective moral education 

will include clear understanding of the process of valuing, the logical 

implications of freedom and a competent awareness of the interrelated 

operating principles which comprise , the standard for determining moral 

choices. 

MORAL VALUING 

Moral competence must begin with personal ability to determine right 

value judgments from wrong ones. This definition assumes there is a 

knowable distinction between right and wrong. Such knowledge requires 

recognition and understanding of a dependable moral standard. 

In a world of instant communications and increasing mobility, there 

is greater need tha'n ever before to identify dependable benchmarks for 

choice of action. An infinite variety of standards result in no useful 

criterion. Not long ago, people used the cubit, the distance between a 

person's elbow and the far end of his index finger, as a standard for 

measuring length. Since nearly everyone's "cubit" measurement was 

different, there was little confidence or progress in manufacturing and 

trade. Today, for example, we measure length by an agreed-upon standard 

of inches or centimeters. Objective assessment against a common standard 

of measurement results in greater competence and confidence for everyone. 

Similarly, a common moral norm is necessary to improve mutual 

understanding and trust. Consider Robert Hartmann's apt comment. 

The science of value is potentially as 
powerful as is the science of nature •• 
What we suffer from is a disequalibrium 
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between our intellectual and our moral 
insight .12 

The Awesome Word "Ought" 

The disequilibrium between our intellectual and moral insight is 

tied up in the double-edged meaning of the word moral. Moral involves 

freedom of choice on the one hand while it relates to required principles 

of right and wrong on the other. "Moral is voluntarily chosen judgment 

or action based on its compatibilty with the essential structural parts 

of an objective standard of oughtness ... 13 

Without freedom to choose, there would be no need for morality. The 

alternative of robots programmed to specific tasks and purposes is an 

essential human characteristic. Power to choose resides in the will of 

the individual who finally directs his personal energy. 

On the other hand, not all voluntary action is moral. For example, 

one may voluntarily kill an innocent person; but such action would not be 

compatible with the victim's inherent right to his own life, an essential 

part of ·an objective standard of "oughtness." 

Each person is responsible for choosing what action to take. 

Perception of what he ought to do is based on the combination of ideas, 

facts, experiences and feelings that make up his unique background. The 

question remains as to whether his perception of a moral standard is 

compatible with the essential structure of reality which reveals the 

limits for the "oughtness." 
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Latent Matrix 

Scientific studies reveal evidence of ·a latent moral matrix composed 

of certain structural elements inherent in each human being, just as 

there exists in each person a DNA code of identifiable desirable 

structural parts. 14 This latent latrix tends to remain smogged over and 

dormant to t.he extent current cultural mores communicate conflicting 

signals, especially when such behavior appears to deliver increasingly 

higher levels of pleasure. 

Donald T. Campbell described this phenomenon as an "ancient and well 

documented principle •••• Where pleasure is concerned, humans are 

insatiable ••• shifting their criterion level upward when the level of 

pleasurable input increases." 15 One may find, as Gordon Allport 

suggested, that a person's attitude "will determine ••• what he will see 

and hear, what he will think and what he will do ••• unless he has •• 

• reflected upon and organized his interest within a comprehensive and 

consistent system of thought and feeling." 16 

Researchers have demonstrated repeatedly that one's "perceptual 

selectivity" determines, for the most part, what portion of a 

communication he receives. Little wonder then that students, continually 

impressed with emphasis on diversity, freedom, and change, fail to sense 

the critically important, yet less spectacular, unchanging structure of 

operating principles .which circumscribe morality, providing opportunity 

for maximum number of acceptable choices. 

R. Buckminster Fuller emphasizes the critical importance of guiding 

our youth to discover the superiority of metaphysical, moral principles 
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over physical materials. He blames scientists for failing to reveal 

evidence that the imaginery threshold between animate and inanimate 

physical atoms has va~ished. In place of "filling our children's brain 

banks with large inventories of competence-devastating information," he 

begs us to make them aware that the "well-spring of reality is the family 

of generalized metaphysical principles." 17 

The primary requirement of moral education should be to assist each 

student in his personal discovery of the ever-present parts of reality 

and the principles they represent, thereby supporting behavior consistent 

with the latent matrix of morality. Only with the knowledge of such a 

standard can one develop his own "comprehensive and consistent system of 

thought and feeling." 

Values and Valuing 

Much confusion in moral valuing stems from using noun words to 

describe "good" values or character traits, such as ambition, courage, 

politeness and cleanliness. Ironically, these particular values can be 

demonstrated in caring for the sick as well as in stealing diamond rings. 

One must be able to value (action/verb) before he can identify or 

describe (with a noun or adjective) the result of his valuing activity. 

Primary focus on names of values can result in skewed understanding 

of both positive valuing (what is) and normative valuing (what ought to 
I 

be). When values are used to describe some aspect of good behavio_r, one 

needs to know how they relate to the structure of reality within which 

moral valuing takes place. 

For example, honesty and justice cannot be understood without 
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reference to their context. A bank robber may be honest with his wife or 

demonstrate justice with his partner in dividing the loot. Desirable 

character traits are manifested to the extent a person understands, 

accepts and implements patterns of behavior which are compatible with a 

desirable standard for morality. 

In an Illinois clinic, 102 public school administrators demonstrated 

the wide range of opinions prevalent in society today about moral values. 

Asked to suggest the most desirabie moral value, twenty-five different 

items were listed, including equality, truth, justice, honesty, love and 

loyalty. Honesty was selected by twenty-six administrators. But to 

emphasize one desirable value, such as honesty or justice, at the expense 

of all other desirable values is misleading_ and c~n actually increase 

confusion. 18 

Vying with one another in prioritizing or categorizing good values 

can be counterproductive. Often such exercise is as futile as valuing · 

only the #3 cylinder of a V-8 engine. All parts are needed and must 

operate in harmony with each other for the engine to function properly. 

Three sociologists speak to this point. R. M. Williams explains: 

Both philosphical analysis and social I 
science often fall into serious error by 
paying attention to a single kind of 

others _19 
value while igno r ing or underestimating I 

Samuel Banks says that values are interrelational. "Our wholeness as 

human beings is affected by the degree to which we allow our values to 

permeate each other." 20 Ethel Albert seems to agree when she says, 

"Values do not emerge in experience as sharply separated, unitary 
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standards, each self-contained in its monadic independence from other 

coe1tisting values ... 21 

We live in a world surrounded by principles of reality which we can 

. identify, value and agree upon. Such knowledge gives diversity and 

freedom to individuals operating in that framework of valuing. Steven 

Muller, president of John Hopkins University, admitted in a recent public 

conversation: 

The biggest failing in higher education 
today is that we fall short of exposing 
students to ·values. We don't really provide 
a value framework to young people who more 
and more are searching for it •••• The 
trouble is we don't know where we are going 
to get it. 22 · 

Valuing and Energy 

In essence, human life involves the critical intersection of valuing 

and energy. Each person is continually valuing how he will process his 

personal energy. His choices will affect how he invest personal Calories 

of energy (1,000 to 3,000 per day) as he converts energy/property into 

useful, exchangeable products and/or services--at a profit or at a loss. 

Failure to understand the dynamic life force involved in valuing 

results in license and anarchy instead of responsible freedom. Neither 

society nor environmen_t tolerates anarchy for long. The pendulum of 

change soon swings to some form of absolute authoritarianism, which 

momentarily may appear to be welcome relief from the inevitable chaos 

bred by anar~hy. The only alternative to either extreme is behavior 

correctly defined as responsible freedom which is moral valuing. 
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Moral valuing goes beyond curriculum content, discipline, and character 

training. It must be concerned with educating the student to manage the 

dynamics of valuing how to use his personal energy, a constant and 

integral part of living. Such management requires a working knowledge of 

the reality operating principles involved. 

A Moral Valuing Standard 

Are there any constants in the midst of change and growth? Growth 

follows a pattern; when it does not, we observe aberrations that give us 

alarm and pain. Consider the runaway cell of cancer or the retardation 

of the life process identified as Downs Syndrome. Even these 

malfunctions of nature have patterns by which we can identify effects and 

seek causes • 

In 1930, Walter Lippmann noted the need to find coherence as we deal 

with our freedom when he wrote: 

One of the greatest phenomena of the human 
condition in the .modern age is the dissolution 
of the ancestral order, the erosion of 
established authority; and having lost the 
light and the leading, the guidance and the 
support, the discipline that the ancestral 
order provided, modern men are haunted by a 
feeling of being lost and adrift, without 
any purpose and meaning in the conduct of 
their lives .23 

As authority for moral behavior is challenged or eroded, responsible 

educators must identify a paradigm of the essential elements of reality 

for moral discernment and self-direction. Further, administrators must 

provide the tools for students to conceptualize dimensions and boundaries 

of acceptable choice. Legitimate authority will be affirmed by the 
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moral paradigm. 

In a generous attempt to promote freedom in our pluralistic society, 

we have confused diverse secondary considerations with unchanging minimum 

essentials, thereby promoting moral incompetence. Similar incompetence 

in linear measurement would result if we focused on the color, feel, 

weight or artistic beauty of the yardstick, rather than on the usefulness 

of the combined, dependable calibration units. Lack of a recognized and 

· accepted standard produces growing distrust and conflict. 

Moral education should help the student understand the process of 

making value judgments. But at the same time, he must acquire a working 

knowledge of the operating principles which form the framework for making 

moral choices. With these guidelines he can exercise his freedom without 

infringing on others' equal inherent right to freedom, thereby producing 

the greatest well-being for himself and his community. 

· Jerome Bruner calls for a model of the external world, a hypothesis 

that the child can use as a scaffold to climb until he can climb on his 

own. He observes, "One of the big changes in educational psychology over 

the past decade is a shift to 'metacognition'--teaching kids to think 

about their own thinking, how to think about problem solving, how to 

attack problema."24 

MORAL EDUCATION 

From earliest time, philosophers have agreed that "education should 

aim to make men good as men and as citizens. 1125 Study of thought and 

. action as recorded in history and literature traditionally has provided 

much of the wisdom and moral insight for education. Study of science 
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has provided both imagination and requirements for exercise of creativity 

inherent in each person. Other disciplines have provided tools and 

skills to read and write, compute and plan, investigate and experiment. 

All educational experience should reinforce guidelines for what the 

student ought to do in order to exercise his freedom and develop his 

creative ability. The liberal arts, sciences . and basic skills all 

contribute to moral develo:i:ment. 

Coexisting with basic skills and knowledge is the need to develop 

the faculty of thinking. It is through the mind that one looks at 

stimuli on a page and puts pieces together to make sense-meaning. The 

mind combines figures to come up with sums and products. It is through 

the mind that we produce ideas for writing. The result of thinking is 

behavior and character. Moral education should help the student learn to 

discipline himself, to get along with others, to take care of the things 

he uses and to be a good steward of his environment. 

Early American schools were organized and supported by church 

organizations. Curriculum included moral education based on convictions 

and conventions gleaned from religious teaching and classical literature 

and philosophy. Secularization of American schools began around 1850 

when early territories provided for education in their charters with 

state support and control. Horace Mann and later, John Dewey, saw the 

dominant aim of the school as a civic one, preparing the students for 

citizenship in a growing democracy, involved with an influx of immigrants 

and with change from an agricultural to an industrial economy. 

Two schools of thought have challenged traditional moral education 
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in the last two decades. The most revolutionary has been Values 

Clarification with exercises developed by Sidney Simon and his 

associates. The program focuses on freedom to choose whatever values one 

desires without reference to any common standard of right and wrong. 

With this "enlightened self-interest," the individual is supposed to 

achieve knowledge about values which will result in well-being and 

fulfillment in a changing, complex world. 

Lawrence Kohlberg's six stages of Cognitive Moral Development 

provide a more academic approach. His theories have prompted many 

research projects measuring and defining both individual development and 

interpersonal relationships. Kohlberg reasserts Socrates' faith in the 

existence of ultimate virtue, identified as justice. However, along with 

Simon, he rejects value indoctrination as undemocratic and favors 

_exercises involving moral dilemmas and conflicts to increase 

understanding and develop. independent judgment. 

Traditional moral education has cultivated each new generation with 

the principles of responsible moral behavior through story, symbol, 

ceremony, dogma and example. Methods have varied according to views of 

human nature, the quality of relationships of the people involved and the 

willingness to combine reason with faith. Russell Kirk calls tradition 

"the accumulated wisdom of the race" which forms the "foundation and 

scaffolding of its intellectual life."26 

All education incorporates some moral dimension; no education is 

"value-free." Some moral perspective is reflected in choice of 

curriculum, classroom atmosphere, discipline, attitudes_ and relationships 
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modeled by school personnel. If we are to unite moral understanding with 

preparation for citizenship, ethical wisdom with economic and political 

insight, we need to find an efficient way for individuals to relate 

increasing information with timeless wisdom and moral perception. The 

transmission of sound ideas into the technological age with its 

multiplicity of choices requires everyone to attend to the skill and 

responsibility for desirable valuing. This must be a part of education. 

Attention to special exercises in values education is a recent 

phenomenon, concentrating on the individual and his decision-making. 

Research has directed attention to the human process of valuing and 

identification of the developnent stages of moral reasoning. Traditional 

moral education did not always address these phenomena explicitly; they 

were taken for granted. 

Moral maturity in a rapidly changing world requires understanding of 

the dynamic process of valuing. However, while this understanding is 

necessary, it is not sufficient. Preoccupation with process can become 

counterproductive if it does not include content that is consistent with 

the full spectrum of essential principles of moral behavior and of 

physical phenomena. The quality of valuing depends on awareness of the 

structure of reality. We cannot overlook the traditional wisdom 

accumulated through the centuries. We must understand the generalized 

principles of the universe which are all interaccommodating, interrelated 

and intertransforming. 27 These principles are the reality with which we 

have to deal a.s we make our microscopic decisions. 
I 
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VALUING ANALYSIS 

For sixteen years Century III Foundation has developed, tested and 

validated a program for moral education. The program simultaneously 

incorporates personal development of thinking skills with the process of 

discovery and affirmation of timeless principles which form the framework 

for moral freedom. 

Within the recommendations of the report of the National Commission 

on Excellence in Education, there are two key interrelated challenges 

that any school can now accept with confidence: (1) to provide for each 

student a practical understanding of problem solving with moral 

integrity, (2) supported by involvement of the community. 28 

Valuing Analysis is an exercise in critical thinking about the 

principles involved in moral valuing. The Community Consensus project 

provides opportunity for greater involvement of both school and community 

and creates increased awareness of the common moral standard required in 

an open society. Together these programs include an examination of past 

and contemporary ideas that influence the quality of life in our world. 

The result is a workable paradigm representing the inextricably 

interrelated principles--philosophic, economic and scientific--involved 

in decision making and problem solving. 

Upon analysis of the record of history, whether from the perspective 

of philosophy, religion, law, science or economics, certain concepts 

continually appear as essential elements in moral valuing. This 

phenomenon has been authenticated through the reflective and interactive 

valuing process developed by Century III. 
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Valuing Analysis is an education and research capsule that provides: 

1. Self-discovery of a common sense paradigm for moral valuing. 

2. Measurement of personal affective and cognitive development in 

awareness and understanding of the individual process of valuing and the 

structure of reality within which moral valuing occurs. 

3. A replicable process for uncovering existing community consensus 

on a moral valuing standard. 

In Valuing Analysis workshop participants examine many value ideas 

from their own experience and from suggestions made by former 

participants as recorded in The Syllabus. By reflecting on this broad 

range of possible value indicators, the essential elements which always 

bear upon moral behavior come into clear focus. 

The Process 

Workshop participants are challenged to become ideal observers in a 

philosophic sense, attempting not to promote any particular culture or 

government bias. The assignment is to select those elements of moral 

action which are universally desirable for all, no matter where one might 

find himself upon return from the "ideal observer" status--youth or 

adult, labor or management, Chinese or American, liberal or conservative. 

As an ideal observer, each person is c.hallenged to consider the 

application of three ultimate moral principles accepted by philosophers 

through the ages: (1) impartiality--treating everyone the same, (2) 

rational benevolence--willing good for everyone to the extent of one's 

reasoning ability, and (3) liberty--pertllitting people to make their own 

choices as long as the inherent ri~hts of others are not violated. 
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These three principles define an adequate perspective for selecting 

a norm applicable to all, a philosophic "Golden Rule." In the science of 

value, these universal principles provide a logical basis for discovering 

a dependable standard for measurement of what is really important, even 

for evaluating the moral norms of cultures and nations throughout history 

as well as today. 

Scientific measurements of valuing will merit respect to the extent 

each self-identified group (political party, religion, age, education, 

income, race, etc.) is involved in establishing the degree of reflective 

consensus on a standard. Choices are recorded on privately coded ballots 

and reported from small group discussion which allow for repeated 

consideration of the particular perspective of each persbn involved. 

The surveys in The Syllabus provide a recap of value suggestions 

offered during the sixteen-year development period from a broad 

cross-section of people. The choice of ideas relating to problems, goal 

identity, premises of personal philosophy, responsibilities in 

relationships, and equal inherent rights are a few key indicators of 

one's valuing perspective. Participants consider the meaning of their 

choice of indicators and consequences of valuing action in eight 

overlapping areas of experience, applying the three ultimate moral 

principles. Reflection takes place privately at first, then in 

interaction among participants, and subsequently again in private to 

determine final reflective choice. 

The process permits the individual to view his mind from a number of 

perspectives and record in his private log the valuing indicators he 
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discovers. As he proceeds, he may privately observe a high degree of 

consistency among his own indicators, each reinforcing the others. Or he 

may discover the kinds of inconsistency or undesirability in valuing 

which, once perceived, cannot be maintained with personal integrity. 

Through such art experience, he can privately make any positive 

adjustments in his valuing process to be more compatible with reality. 

As a result, he gains greater consistency and confidence. Repeated 

posttests reveal persistent retention by participants of increased 

awareness of the morality paradigm achieved in the workshop. 

Through interaction with others, the participant understands reasons 

for the valuing patterns of his neighbors and perceives how much 

similarity there is between his fundamental choices and theirs. The 

degree of consensus is measured by pretest and posttest ballots 

identified with a privately chosen code to record development of personal 

awareness as well as group agreement. By gathering such empirical 

evidence, the "science of value" provides measurement of attitudes toward 

the existence of a common moral norm plus degree of cognitive 

understanding of its essential structural elements. 

Majority vote does not make something right. However, upon 

reflection and without peer pressure, each individual privately 

identifies principles which he is convinced are universally desirable. 

After the votes are counted, he discovers almost everyone else has made 

the same selections regardless of labeled identities. Such a consensus 

suggests the probability of a latent matrix of moral common sense within 

each person. This hypothesis is further confirmed when examination of 
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the minority choices reveal significant logical inconsistencies. 

Word symbols which represent these principles are then arranged into 

a non-algebraic formula to form a paradigm or model as a reminder of the 

interrelatedness of moral valuing. None of the essential elements of 

this single, integrated standard can be omitted without reducing the 

meaning of the other parts. All elements can work together producing a 

healthy synergy of the whole paradigm. As a result, rather than being 

confused with a number of value terms, each vying with the other for 

first place, the act of valuing allows for almost infinite diversity of 

"desired" values as long as they are compatible with the structure for 

"desirable" valuing. 

Once a valuing standard has been analyzed and the mean~ng of the 

parts understood in detail, a dependable reference point is available for 

evaluating subsequent secondary valuing. One can then determine whether 

the values he chooses agree with the elements of reality outlined in this 

heuristic structure for moral valuing. 29 

The Paradigm 

Philosophers of science call the particular view of reality 

associated with an academic discipline a paradigm. It is like a formula 

or model which one uses to remember the fundamental properties and prin­

ciples involved in thought and . action. The Moral Valuing Paradigm is a 

synergistic combination of elements which represent principles inherent­

ly involved in the continuous action of valuing, consciously or uncon­

sciously. 
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Table 1 represents a summary of the paradigm that has been developed 

in the Valuing Analysis workshops. The reader may not i~itially compre­

hend the full meaning of the paradigm from any brief description, 

although each element listed will be readily recognized as important. 30 

Desirable valuing is the right and duty of each individual to accept 

the undeniable evidence that he has the opportunity to make a continuing 

stream of free choices in thought, word and accion with attendant 

results. He must accept personal accountability for communicating the 

quality of each choice. Quality is continually measured against 

meaningful goals, compatible with the moral standard w.hich exists latent 

within himself and reinforced by reflective consensus within the 

community. The degree to which both stated goal and moral standard 

respect dependable physical law can be confirmed by empirical evidence. 

The process of choosing and communicating takes place only as a 

person converts energy into some temporary form of property, whether as 

ideas (a teacher or writer), services (a doct·or or ·plumber), products 

(yachts or potatoes), or tools (lathes or trucks). The quality of these 

results is measurable. Wise, • moral investment of personal ability, 

energy and time produce some form of benefit or profit. The result is 

increased wealth of some type. Unwise and immoral choices result in 

harm or loss, which eventually produces poverty. 

Wealth in wisdom and well-being as well as material things will be 

exchanged voluntarily and shared with others to sustain and enhance the 

quality of life in community, always honoring the equal inherent rights 

of each person. 

Attitude is key. Well-being is fostered by an alert, creative, 
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Desirable Valuing is equal to the following elements which re­

present both (2) physical and metaphysical principles that are inter­

related in all valuing action and thought: freedom and accountability 

(FA), multiplied by communication and meaning (CM), multiplied by energy 

and property (EP), at a profit (+l), multiplied by wealth, life and love 

(WL2), all requiring that each person honor the equal inherent rights 

(heir) of every other person. All that we can know about valuing is 

still less than dependable truth that can still be discovered (n). 

Table 1 
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positive, productive attitude, with a quality of love involving respect 

and acceptance of others. It is desirable that each person remains 

humble, conscious he personally has not lived up to all truth available 

and that there is much more truth yet to learn. 

The paradigm may at first appear complex, but when understood it 

becomes a simple memory tool to help recall the important elements in 

moral valuing and their inextricable interrelationships. This formula 

includes less than half the letters in the alphabet and has been learned 

by a number of children. 

The letters and symbols provide a starting place for comprehending 

the ideas they represent. Learning how to use the paradigm to make good 

decisions is as· basic as learning the alphabet to enable one to read and 

write, or numerals so he can perform mathematical calculations. 

Initially, only 15 to 25% consensus on free choice of any desirable 

moral value has been recorded in each community measured. However, 

after reflection and interaction, 80 to 90% of a broad cross-section of 

people agree on the same essential elements • . The Valuing Analysis pro­

cess encourages people to examine, adjust and if possible, improve the 

paradigm so it will be compatible with growing awareness of reality and 

understanding of truth. Measurement of the reflective agreement con­

tinues to provide evidence that a meaningful moral norm exists. 

Of course, the specific terms used here could be replaced with 

synonyms. If each person or community is unwilling to move from behind 

his/its chosen terms to any other which have essentially the same 

meaning, present conflicts may not be resolved. Increasing evidence 
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points to the semantic bias as a major cause of moral confusion. 

Application 

When applying the paradigm to a problem or moral decision, it is 

helpful to ask the following questions: 

1. What is the specific valuing choice under consideration? 

2. Who suggests it is the most constructive choice? Why? 

3. Who may be affected by such a valuing choice? List all the 

possibilities. 

4. In what ways might each of these other people be affected? 

Immediately? Long term? Consider all the possible consequences. 

5. What is the logical channel and source of energy needed to 

achieve the desired valuing choice? 

6. How will the required energy be provided, voluntarily or by 

coercion? 

7. What parts of the paradigm will this particular valuing choice 

enhance? Or diminish? 

8. For whom? Consider all the possible relationships. 

9. What should be the attitude maintained throughout this objective 

analysis process? In implementing the decisio_n? 

The paradigm can be used by the administrator, board member, 

teacher, parent or student in any relationship. Whenever confronting a 

moral dilemma, problem or questionable valuing choice, the formula is a 

reminder of critical factors that must be considered in a moral decision. 

To illustrate how the paradigm becomes a guide for problem solving, 

consider the following. Almost all problems originate at the point of 
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freedom of choice P • However, freedom of choice is an essential human 

function and must be guided, not eliminated. The communication C of 

personal guidance is achieved by requiring accountability A for each 

choice measured against clear guidelines--meaning K . The meaning K 

must be communicated C in advance by the persons responsible for 

sustaining the flow of energy B used in exercising that freedom of 

choice P In a family, parents are usually the channel of energy E, 

supplying essential property P forms of food and shelter, as well as 

other life Li support requirements and amenities. Therefore, parents 

must be accountable A for communication C of meaning K , in the 

form of clear ground rules (hopefully, with good reasons) and with an 

attitude of love Lo to guide their children in developing the ability 

to make their own wise and profitable +l free choices P , thereby 

producing true wealth W in the form of increased wisdom and 

well-being, or even a dependable medium of exchange, such as dollars, or 

other alternate forms of wealth. 

In a school district, taxpayers are the initial channel of energy E. 

They freely F select board members who reflect their wishes in 

establishing meaningful K· school policy. As agents of the t _axpayers, 

the board hires P administrators who hire F and supervise teachers 

to communicate C to students the meaning K relative to curriculum 

content, discipline · and required accountability A to these guidelines. 

Following the moral valuing formula, each participant in this continual 

process must not overlook the need to maintain an attitude of respect and 

. humility, even if others fail. A practical way to show love Lo is to 
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honor the equal inherent rights of others heir 

In a classroom, teachers are the freely chosen 1 and mutually 

accepted agent of the taxpayers in this relationship. As such, they are 

accountable A to this channel of energy I to communicate C to the 

students the cognitive and affective meaning M clearly communicated C 

by the board through the administration, each maintaining a loving 

attitude Lo (positive, creative, productive and alert). Moral action 

on the part of the teacher results in converting the limited energy I 

processed during each class period into maximum profit +1 In 

exchange for the energy/property 1/P 

communicates C the energy/property 

of salary and respect received, he 

B/P patterns of ideas and 

generalized principles to the students. To the extent the teacher 

achieves his objective of maximum profit +1 in this free exchange, he 

creates wealth W in ideas, sharing wisdom in love Lo with each 

student for his own future reinvestment. Hopefully, the student in 

return will exchange r C increasing respect and friendship Lo with 

the teacher. Perhaps, the same respect and friendship Lo will be 

reinforced C from the parents to the teachers as the student 

communicates C his progress in personal maturation. 

Cause of Many Problems 

The Valuing Analysis research has identified es&ential parts of the 

moral valuing standard which often are taken for granted, undervalued or 

incorrectly rejected as undesirable. Frequently overlooked are the parts 

of energy B , conversion of energy into temporary patterns of property 

P , and conversion at a profit +l , not loss, resulting in wealth w. 
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Too often, these elements are improperly limited to a materialistic 

connotation. However, no adequate substitute is offered to cover those 

many value choices to profitably convert energy into useful property 

forms--products, services, ideas or tools--without violation of the equal 

inherent rights of anyone. Without exception, each person should be able 

to make his own free choice of what he values and how he wishes to invest 

his energy as long as he does not infringe on others' rights. 

An objective review of history will indicate that most conflict is 

caused by lack of understanding of these four elements, all essential to 

the moral core of culture. However, the human valuing and choosing 

spirit, housed in a physical body and brain, lives and acts only as it 

processes Calories of energy and creates and/or controls varying patterns 

of energy in property forms. This is part of reality in the world where 

man lives. 

Research 

Valuing Analysis has been under development and improvement for 

sixteen years. Over 260 workshops have been conducted in communities 

from California to Rhode Island involving more than 9,000 participants, 

self-identified by labels of every kind. Data from each succeeding 

session reinforces the f irtdings of prior sessions t o the po i nt where 

there remains little doubt about the predictable results in any other 

community. However, each community is challenged to discover its own 

reflective noroi and_ only then compare it to the national norm. 

The Valuing Analysis process was subjected to examination and 

academic criticism in a doctoral study at Northwestern University 
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Graduate School from 1976 to 1979. In addition to six workshops held on 

campus, the study involved another 102 experimental and control subjects 

from three different schools/communities. The results validated the 

growing bank of data from prior workshops. The data reveals evidence of 

a latent morality paradigm potentially available for use by and commonly 

resident within each person. The structural parts of the paradigm as 

developed in previous workshops were affirmeu by an 80 to 90% consensus 

in the study. 

The Community Consensus project was recently introduced in Western 

DuPage County (IL) in cooperation with the local newspaper, The Daily 

Journal. A pre test survey on moral valuing accompanied a front page news 

story and editorial. Residents were invited to send in their ballots 

identified with a privately-chosen code. 

Twenty-four columns called "Something to Think About" were featured 

daily during the following month. Each column addressed a different item 

on the survey including perspectives gathered from participants in 

previous Valuing Analysis workshops. Three thought-provoking questions, 

relevant to the day's subject together with a comparison of local and 

national response previously gathered, appeared at the end of the 

column. 31 

Finally, a posttest ballot was mailed to each resident who had sent 

in a registration form separately at the time he submitted his pretest 

ballot to preserve privacy. 

During the month, a three-day Valuing Analysis workshop was held at 

the local library involving community leaders, school personnel and 
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residents. 

Pretest results revealed an unusually high degree of consensus in 

this community on a common standard. In addition, a much higher degree 

of agreement was recorded from those who had taken time for reflective 

consideration by attending the workshop and/or reading most of the 

columns. 

Results 

Study of all worskshop data continues to reveal high reflective 

consensus on the essential parts of a moral valuing standard. Such 

consensus demonstrates that the matrix for moral valuing a hmnan being 

possesses can be aroused by some verbal or symbolic stimulus. It can 

develop, as described by Kohlberg, in a sequence of stages. Its highest 

level is reached when the person has matured to rationally and/or 

intuitively accept and operate by universal moral principles. 

This common sense moral standard is an objective reference point 

which can help the student develop increasing awareness of the inter­

pendence of meaning and valuing, responsibility and freedom. Valuing 

makes sense because smaller meanings exist and are interrelated in the 

universe and subsumed into larger and larger meanings by the process of 

abstraction. The apparent dichotomy which often exists between physical 

and metaphysical, fact: and value, "is" and "ought," can be resolved by 

assessing the wholeness of our concepts, our documents, our institutions 

and our relationships against the paradigm.. 

The usefulness and influence of the paradigm will be directly 

related to how broadly _it can be shared with others. The alternative is 
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to reject any idea of the existence of an objective moral standard and 

refuse to examine the empirical evidence which is replicable among any 

group of people. Data from the workshop groups involving some or all 

participants from other nations and cultures, although limited, confirm 

the universal nature of the paradigm. 

Key to Competence and Confidence 

Valuing Analysis provides both method and content for moral 

education. The method is personal Socratic discovery of both the 

dynamics and structure of valuing. The exercise in moral reasoning un­

covers the paradigm of reality principles operating in all personal 

relationships. The moral valuing paradigm provides a framework for 

rational discussion of problems and opportunity for creative and equit­

able resolution of dilemmas. 

For the Co-uity. Core values exist in our society shared by all 

perspectives, whether ethnic, political or religious.' Century III' s 

research has uncovered the consensus which. exists on the overarching 

principles of reality upon which these core values rest. The Community 

Consensus program makes the research method of Valuing Analysis available 

for the local community to identify these values for themselves. 

The President's National Commission on Excellence in Education cited 

need for greater community involvement in education as well as academic 

attention to development of intellectual skills. "Of all the tools at 

hand, the public support for education is the most powerful." 32 The 

report calls on principals and superintendents to play the crucial 

leadership role .in developing school and community support for the 
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reforms that are needed. 

With significant reflective agreement on the essential structural 

parts of reality by most citizens, self-identified by a wide variety of 

labels, it appears we have available an acceptable framework for 

community discussion. This framework will be especially helpful in pro­

viding adequate consideration of all reasonable perspectives. When this 

common channel for moral competence is identified, individuals within the 

educational community can direct their creative energies toward demon­

strating excellence according to this norm, rather than dissipating their 

potential because of opposition or criticism. 

When Illinois State Superintendent Donald Gill unveiled a proposal 

to teach moral and democratic values in public classrooms, both educators 

and parents became uneasy. Even though he was talking about the 

democratic ideals that form the basis of our culture, state education 

committees and professional groups raised questions of legal difficulties 

as well as religious and pluralistic problems.33 

The expressed fear of fringe groups taking over could have been 

allayed with a structured program which allows opportunity for all views 

to be responsibly examined and weighed against the established community 

consensus. 

For the Teacher. Every public and private school can incorporate an 

explicit paradigm for moral valuing at the core of its educational pro­

gram with support from the community it serves. It can be used in making 

decisions concerning curriculum, professional relationships and 

discipline problems. 
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Teachers can use the process and the paradigm to encourage critical 

and creative thinking and coherence in the educational process and 

thereby motivate both affective and cognitive learning in the classroom. 

As the teachers become familiar with the morality paradigm they can use 

the paradigm to facilitate productive classroom discussions. They will 

recognize how curriculum content supports the elements of the paradigm; 

the paradigm will aid in relating subject matter to an overview of the 

inextricably interrelated parts of reality. They will have a new 

confidence in exploring ideas and examining conflicting viewpoints, and 

requiring attention and scholarship excellence from the students. 

Por the Student. Valuing Analysis is a means for young people to 

acquire knowledge of the moral core that sustains a moral community. 

Without this understanding they are confused more and more by the con­

troversial issues that whirl about their heads. When the process and the 

paradigm are the basis for moral education, students will no longer be 

confused by the ambiguous rigid platitude that "all values are relative." 

Clear perceptual guidelines of a standard backed by the community, 

as well as parents and school administration, will result in greater 

confidence in personal judgment and action. This is especially true as 

these guidelines are reinforced with clear understanding of why they are 

necessary. The most effective deterrent to drug abuse or vandalism is 

power for self-governance that comes from .having ready guidelines for 

making confident choices of right behavior •. 

The problems of academic competencee and discipline will be largely 

resolved when a youth convinces himself that desirable behavior includes 
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accountability; non-infringement on the inherent rights of others, 

invo.lving every form of property; creation of wealth, wisdom and well­

bein~ by wise investment of his limited time, energy and ability; and the 

maintenance of ail alert, positive attitude of respect and creative pro­

ductivity--all elements of the paradigm. 

Youth need to participate in a community workshop along with adults 

for practical understanding of democratic values and development as in­

formed citizens. It will give them confidence to become · involved in the 

communities where they live, solving problems along with community 

leaders. When reinforced by all responsible parties in the community, 

and even by many of their peers, students will grow in moral maturity as 

they make decisions with confidence. 

· ror the Principal. Wide concern for American education is evident 

in the media, through professional studies, among parents, and . from the 

students themselves. Even though national. efforts underway may eventual­

ly improve the situation, local school administration must cope with 

present urgent challenges of discipline, governance, budget and public 

relations. 

By law, public schools operate under the direction of local 

governance, through the board elected by the community who appoint the 

superintendent and principals and hire the teachers. In examining the 

recent Study of Schooling, Ralph w. Tyler says that although the study 

increases our understanding of schools, the most important point it makes 

is that practicable plans for the improvement of education can only arise 

within each individual school building.34 
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The principal's job is exacerbated by the complexity of all the 

self-governing and interdependent relationships with which he must deal: 

teachers, superintendent, board, parents, taxpayers, students~ 

professional and government groups on both state and national levels. 

What .is unique about Valuing Analysis is that it brings all these groups 

together. It provides a consistent way for the administration and board 

to come to terms with the view and actions of all other members of the 

community. 

A healthy atmosphere is created as teachers know what administration 

requires of them while maintaining meaningful academic freedom; 

administration has well-defined guidelines for leadership from the board; 

the board has a clear mandate from the community (parents and taxpayers 

alike) on the minimum denominator for the decisions they make. Community 

participation in regularly scheduled Valuing Analysis workshops will en­

courage mutual understanding. 

Most important of all will be the sense of cooperation and mutual 

support prevailing among the members of the administration and the 

faculty, as well as the parents and the canmunity. General awareness and 

acceptance of this common sense paradigm will encourage creative parti­

cipation and cooperation in the educational enterprise without fear of 

destructive criticism and with the support of a healthy pluralism. 

Robert Cole, editor of The Kappan, has a box seat on education's 

innovations and reports as they pass in review. He says, 

There are ••• moral certainties. We 
must consent to be governed by them; 
we are entrusted with transmitting them 
to our children. Without those 
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certainties as a foundation, our 
system of education is hollow at the 
core, a ca~tle built on sand .. Without 
those certainties, our motions are random 
and essentially meaningless. And the 
children in our charge know it.35 

As a keeper of the keys for tomorrow's civilization, the principal 

has an obligation to engage the school/community in moral education. 
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Sidebar A 

STEPS TO IMPROVE MORAL COMPETENCE IN YOUR COMMUNITY 

Following are steps to uncover the existing Community Consensus on a 

common sense moral valuing standard. 

INITIAL ACTION 

1. Request packet of information from Century 
III Foundation. 

2. Conduct initial affective/cognitive survey 
of a representative cross-section of 
community/school to determine degree of 
existing consensus on a moral valuing 
standard. 

3. Board/administration review the problem, 
consider alternatives, examine evidence, 
schedule pilot Valuing Analysis workshop. 

4. Conduct pilot workshop; apply for 
matching funds, if required. 

S. Board/administration examine data and 
participants' connnents to decide future 
course of positive action. 

CONTINUING ACTION: 

Minimum 
Time Re­
quired 

Recommended 
Elapsed Time 
from Previous 
Activity 

15 minutes - 0 -

1 day within 7 days 
(15 minutes 
each person) 

2 hours within 7 days 

3 days within 30 days 

2 hours within 7 days 

Total Time 
Required: 
4 days 

Lapsed Time: 

Less than 
2 months* 

6. Recruit local Coordinator and establish local Community Consensus 
Council. Apply for tax-deductible status as charitable organization. 

7. Establish schedule of Valuing Analysis workshops in public location or 
in school involving new participants each time. Computerize resulting 
data, compare to state and nationai results gathered in other communities. 

8. Publicize results in local newspaper and organization bulletins. Encourage 



local newspaper involvement with community conversation resulting from 
this Community Conse·nsus project. 

9. Apply moral valuing paradigm. to specific problems to find equitable and 
effective solutions. 

10. Use Valuing Analysis process and paradigm for moral education at all age 
· levels. 

11. Encourage personal and community decisions to be consistent with the ex­
plicit, desirable moral valuing standard. 

* Although a longer period of time from initial investigation to date of 
decision may be necessary, these figures demonstrate the practical 
potential for early implementation of positive action in any community. 
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