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THE PROGRAM FOR LOCAL COMMUNITIES

Because of the need for all citizens to be aware of the
responsibilities involved in their freedom to choose, Century III
will help communities establish their own Community Consensus
program under the direction of a local Board of Governors and a
Coordinator of their choice.

This new professional -- a Valuing Analyst -- will coordinate
workshops, collect data affirming the degree of consensus on a common
standard and publicize findings in the local media. In addition,
this consultant will be available to help local organizations achieve
their stated objectives by more effective application of the principles
of the community's common valuing standard.

Century III will prov ~: training and assistance for the
local Valuing Analyst as needed and supply materials for workshops
and surveys.

If the local community desires to be involved in the national
program, they can share their data with the national data bank and
receive continuing information from other participating communities.

Resource bulletins, books, and media programs will be
available from Century III for use by the local community. In turn
any creative programs, educational activities or materials produced
by the local community can be shared through Century III's national
network channels.

Century III Foundation
330 Oak Brook Road
Oak Brook, Illinois 60521

312/654-3000

Arthur I. Melvin, Ph.D.
Executive Director






































































MORAL EDUCATION
CAN BRING CONFIDENCE AND COMPETENCE

NOT CONFUSION AND CONFLICT

PRECIS

The present conflict over moral value education need be endured no
longer by educators or the communities they serve. Breaking through the
confusion over "What values?” and "Whose values?”, Century III Foundation
(0ak Brook, IL) has developed and tested a practical way to find common
sense answer to these questions. In addition, sixteen years of research
by Century III has uncovered some guidelines that were there all along—-

just hidden in the smog of rhetoric.












Moral relativism has provided license for many of the discipline
problems and crimes that prevail in our schools and communities.
Superintendent C. Donald Thomas says that ethical pluralism "lends
support to no-fault morality which claims that all values are of equal
worth and that the ends justify the means. . . (Where) no moral criteria

exist, no obligations to adhere to those criteria are held."?2

Qur schools have become an arena of controversy about moral
educat ion because people disagree on values and beliefs. It is a problem
we can no longer avoid. We must find a way to address moral valuing in
order to educate our young for civic, economic and personal maturity.

As we comprehend any content for moral education, we need to
remember we don't know everything. Although we can know some things for
sure, our knowledge is limited. The horizons of expanding knowledge
continually elude the most diligent student. The further we push back
the frontiers of what we know in any discipline, the wider grows the edge
of all that remains to be learned. Moral action must include some degree
of faith to fill the gap between what we know and what we have yet to
learn. .This is true whether we drive a éar, push a light switch or punch

the voting machine. Faith, based on knowledge and reason, encompasses

Further, each of us has some standard for choosing what we ought to
do resulting from what we believe to be desirable. One cannot
like/dislike or want/reject anything without believing in some standard

of v



Everyone s some belief system—-life perspéctive, world view,
religion--whether it includes faith in empirical science, himself, the
:ate, truth, a transcendent beilng, or some combination of these and
other concepts. Furthermore, the bellefs of a healthy individual
permeate his being, not just in formal religious or patriotic exercises,
but in all actlvities and relationships.
Although the educator may speak with confidence and authority, the
truth he articulates is channeled through his world view. His own
1lection of data, personal knowledge and recognition of authority in any
discipline influence his communication of meaning.

Separation of Church and State

Two major world views converge in the public school system tc 1y.
raditional values with their Judeo-Christian asso:« ition are being
challenged by values stemming from a humanistic philosophy, which 1s also

religion. The Humani : Manifesto, of which John Dewey was one of the

3

original thirty-four signers, claims that humanism is a religion.
While éttempting‘to separate the powers of church and state, recent

judicial rulings appear to replace one world view with another. Public

education can become an improper conduit for theAreligious values of

humanism while claiming to rid itself of the Judeo-Christian beliefs held

The controversy holds moral education at bay and the s! lents are
growing up in moral "no-man's land.” Lindley J. Stiles, dean emeritus
of teacher education from several universities, says, "If we are to

survive, all must rediscover ways to teach moral a intellectual
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accountability."4

Although these world views are incompatible in their ontology, can
we find some objective values that are common to both? Can we set aside
our personal religlous convictions—~theistic or humanistic--and identify
principles common to our daily enterprise of living together? From this
practical basis each can cherish personal beliefs while allowing for the
different religious perspectives of others. 71he resulting behavior may
demonstrate the merit of their convictions.

All cultures have some kind of moral principles, based on the "kind
of thing the universe is and the kind of things we are."> C.S. Lewis
called this timeless body of beliefs The Tao. He described them as |
"natural law"” which may be found in every culture because without these
there could be no civilization. Education of free people in an open
society requires examination of the moral implications of how one ought
to exercise his freedom of choice in a world of dependable physical and

moral phenomenon.

Affluence and Freedom

Education, material well-being, and freedom of opportunity are
availlable to more people in greater degree than ever before. The range
of possibilities for choice has never been so broad. Yet statistics

{1 inca b vio 1 ; peoj  and roperty,
sel lestructive use of drugs and alcohol, waste and misuse of resourc
and human potential. And the schools all too often, though sometimes

understandably, are held culpable.

¥ 'nir money alone cannot solve the problems of schooling.



Intervention in control of schools, whether from governmental bodies or
from professional or special interest groups, has spawned many new
problems for nearly every problem addressed.

In edﬁcational efforts we seem to neglect sharing with youth the
moral competence about what they ought to do with knowledge, wealth and
freedom available. Our perceptions and theirs, too often, are clouded
with a self-« iteredness that seeks and demands an ever—increasing fare
of privileges without recognizing or accepting attendant
résponsibilities. Sensory impact from media with continual reinforcement
of moral relativism in our culture makes it more and more difficult to
make moral judgment and take moral action;

We tend to shove aside the wisdom of the ages in our preoccupation
with contemporary ildeas, changing issues and personal desires. 1In our
short-sightedness, curriculum offers less and less of the liberal
education that imparts nowledge of where we have been and of the moral
vision of where we should be headed.

Responsible leaders concur on education's present failure to prepare
students for life in the technological age. Lack of knowledge and skills
in analyzing and solvii problems have contributed to the "rising tide of
mediocrity.” Students too often are unmotivated and unchallenged to
« ) tl r ilit: | tal .

The Presi :nt's National Commission on Excellence in E¢ :ation

called their 1 rort A Nation At Risk because they found we are not

preparing students to attain mature and informed judgment needed as pro-

- -

ductive citizc 3 in a democratic community.6 In his Study of S °
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John Goodlad noted the lack of interest and initiative in classrooms.’
The National Assessment of Educational Progress reported a declinme in the
"high-order” skills involved in thinking and decision—making.8
The recent reports focus beyond the problems of cheating, drugs and
vandalism (a shift from the focus in the seventies, for example, the
report from the Carnegie Commission) to the more fundamental problems
which 1lie at the root of aberrant behavior-—lack of moral understanding
and skills in problem solving.
Percelving the trend toward mediocrity is not a new phenomenon.
Three decades ago, Robert Hutchins wrote:
If the object of education is the improvement
of men, then any system of education that is
without values is a contradiction in terms. . .
Relativism, scientism, skepticism and anti-
intellectualism. . .have produced the chaos

in education which will end in the disintegration
of the West.)

Urie Bronfenbrenner warned against emphasizing subject matter to the
exclusion of the fundamental aspect of development of the child's
qualities ;s a person. "As a result, the schools have become one of the
most potent breeding grounds of alienation of American society."10
Claude Mathis of Northwestern University's School of Education, says,
"The most complex learning task for education. . .(is) the development of
the ability to value. . .according to some consistent criteria.”ll
We too of c tl  com «
morality with authoritarianism. Educators deal with a problem of

managing energy that has great potential for good and evil, perhaps even

more powerful4—and threatening—--than the nuclear enigma confronting our
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between our intellectual and our moral
insight.12

The Awesome Word "Ought”

The disequilibrium between our intellectual and moral insight is
tied up in the double-edged meaﬁing of the word moral. Moral involves
freedom of choice on the one hand while it relates to required principles
Qf right and wrong on the other. "Moral is voluntarily chosen judgment
or action based on its compatibilty with the essential structural parts
of an objective standard of oughtness."l3

Without freedom to choose, there would be no need for morality. The
alternative of robots programmed to specific tasks and purposes is an
essential human characteristic. Power to choose resides in the will of
the individual who finally directs his personal energy.

On the other hand, not all voluntary action is moral. For example,
one may voluntarily kill an innocent person; but such action would not be
compatible with the victim's inherent right to his own life, an essential
part of an objective standard of “"oughtness.”

Each person is responsible for choosing what action to take.
Perception of what he.ought to do 1s based on the combination of ideas,
facts, experiences and feelings that make up his unique background. The
question remains as to whether his perception of a moral standard is
compatible with the es itial  rwe F .ty which reveals the

limits for the "oughtness.”
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over physical materials. He blames scientists for failing to reveal
evidence that the 1imaginery threshold between animate and lnanimate
physical atoms has vanished. 1In place of "filling our children's brain
banks ﬁith large inventories of competence-devastating information,"” he
bégs us to make them aware that the "well-spring of reality is the family
of generalized metaphysical principles."17

The primary requirement of moral education should be to assist each

student in his personal discovery of the evef-present parts of reality

and the principles they represent, thereby supporting behavior consistent
with the latent matrix of morality. Only with the knowledge of such a

standard can one develop his own "comprehensive and consistent system of

thought and feeling.”

Values and Valuing

Much confusion in moral valuing stems from using noun words to
describe "good" values or character traits, such as émbition, courage,
politeness and cleanliness. 1Ironically, these particular values can be
demonstrated in caring for the sick as well as in stealing diamond rings.

One must be able to value (action/verb) before he can identify or
describe (with a noun or adjective) the result of his valulng activity.

Primary focus on names of values can result in skewed understanding

be). When values are used to describe some aspect of good behavior, one
needs to know how they relate to the structure of reality within which

moral valuing takes place.

hones: d | ¢ ¢ not iood ettt
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reference to their context. A bank robber may be honest with his wife or
demonstrate justice with his partner in dividing the loot. Desirable
character traits are manifested to the extent a person understands,
accepts and implements patterns of behavior which are compatible with a
desirable standard fdr morality.

In an Illinois clinic, 102 public school administrators demonstrated
the wide range of opinions prevalent in society today about moral values.
Asked to suggest the most desirable moral value, twenty-five .fferent
items were listed, including equality, truth, justice, honesty, love and
loyal ty. Honesty was selected by twenty-six administrators. But to
emphasize one desirable value, such as honesty or justice, at the expense
of all other desirable values is misleading and can actual y increase
confusion.l8

Vying with one another in prioritizing or categorizing good values
can be counterproductive. Often such exercise is as futile as valuing
only the #3 cylinder of a V-8 engine. All parts are neede and must
operate in harmony with each other for the engine to function properly.

Three sociologists spgak to this point. R. M. Williams explains:

Both philosphical analysis and social
science often fall into serious error by

Samuel Banks says that values are Iinterrelational. "Our wholeness as
human beings affected by the degree to which we allow our values to
permeate each ther."20 Ethel Albert seems to agree when she says,

"Values do not emerge in experience as sharply separated, unitary
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standards, each self-contained in its monadic independence from other

coexisting values."21

We live 1in a world surrounded by principles of reality which we can

-1dentify, value and agree upon. Such knowledge gives diversity and

freedom to 1ndividuals operating 1in that framework of valuing. Steven
Muller, president of John Hopkins University, admitted in a recent public

conversation:

The biggest failing in higher education
today 1s that we fall short of exposing
students to values. We don't really provide
a value framework to young people who more
and more are searching for it. . . .The
trouble 1s we don't know where we are going
to get 1t.22 '

Valuing and Energy

In essence, human life involves the critical intersection of valuilng
and energy. Each person is continually valuing how he will process his
personal energy. His choices will affect how he invest personal Calorles
of energy (1,000 to 3,000 per day) as he converts energy/property into
useful; exchangeable products and/or services--at a profit or at a loss.

Failure to understand the dynamic life force involved in valuing
results in license and anarchy instead of responsible freedom. Neither
soclety nor environment tolerates anarchy for long. The pendulum of
ch: e soon swin; to « absolu
momentarily may appear to be welcome relief from the inevitable chaos
bred by amarchy. _The only alternative to either extreme is behavior

correctly defined as responsible freedom which is moral valuing.
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in the last two decades. The most revolutionary has been Values
Clarification with exercises developed by Sidney Simon and his
associates. The program focuses on freedom to choose whatever values one
desires without reference to any common standard of right and wrong.

With this "enlightened self-Iinterest,” the individual is supposed to
achieve knowledge about values which will result in well-being and
fulfillment in a changing, éomplex world.

Lawrence Kohlberg's six stages of Cognitive Moral Development
provide a more academic approach. His theories have prompted many
research projects measuring and defining both individual development and
interpersonal relationships. Kohlberg reasserts Socrates' faith in the
exligtence of ultimate virtue, identified as justice. However, along with
Simon, he rejects value indoctrination as undemocratic and favors
exercises involving moral dilemmas and conflicts to increase
understandiné and develop independent judgment.

Traditional moral education has cultivated each new generation with
the principles of fesponsible moral behavior through story, symbol,
ceremony, dogma and example. Methods have varied according to views of
human nature, the quality of relationships of the people involved and the
willingness to combine reason with faith. Russell Kirk calls tradition
"the accumulated wisdom of the race” which forms the "foundation and
scaffolding of its intel. :tual 1i

All education incorporates some moral dimension; no education is
"value-free.” Some moral perspective is reflected in choice of

curriculum, classroom atmosphere, discipline, attitudes and relationships
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modeled by school personnel. ~~ we to unite moral understanding with
preparafion for citizenship, ethical wisdom with economic and political
insight, we need to find an efficient way for individuals to relate
increasing information with timeless wisdom and moral perception. The
transmission of sound ideas into the technological age with its
multiplicity of choices requires everyone to attend to the skill and
responsibility for desirable valuing. This must be a part of education.

Attention to special exercises in 1lues education is a recent
phenomenon, concentrating on the individual and his decision-making.
Research has directed attention to the human process of valuing and
identification of the development stages of moral reasoning. Traditional
moral education did not always address these phenomena explicitly; they
were taken for granted.

Moral maturity in a rapidly changing world requires understanding of
the dynamic process of valuing. However, while this understanding 1is
necessary, 1t is not sufficlent. Preoccupation with process can become
counterproductive if 1t does not include content that is consistent with
the full spectrum of essential principles of moral behavior and of
physical phenomena. The quality of valuing depends on awareness of the
structure of reality. We cannot overlook the traditional v sdom

| 1 L v .al
principles of the universe which are all interaccommodating, interrelated
and intertransforming.27 These principles are the reality with which we

have to deal as we make our microscopic decisions.
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VALUING ANALYSIS

For sixteen years Century III Foundation has developed, tested and
validated a program for moral education. The program simultaneously
incorporates personal development of thinking skills with the process of
discovery and affirmation of timeless principles which form the framework
for moral freedom.

Within the recommendations of the report of the National Commission
on Excellence in Education, there are two key interrelated challenges
that any school can now accept with confidence: (1) to provide for each
student a practical understanding of problem solving with moral
integrity, (2) supported by involvement of the community.28

Valuing Analysis 1is an exercise in critical thinking about the
principles involved in moral valuing. The Community Consensus project
provides opportunity for greater involvement of both school and community
and creates increased awareness of the common moral standard required in
an open soclety. Together these programs include an examination of past
and contemporary ldeas that influence the quality of life in our world.
The result 1s a workable paradigm representing the inextricably
interrelated principles—-philosophic, economic and scientific--involved
in decision making and problem solving.

Upon analysis of the record of history, whether from the perspective
of ph 1y, ro_lf 1, ,
continually appear as essential elements in moral valuing. This
phenomenon has been authenticated through the reflective and interactive

?aluing process developed by Century III.
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the minority choices reveal significant logical inconsistencies.

Word symbols which represent these principles are then arranged into
a non~algebraic formula to form a paradigm or model as a reminder of the
interrelatedness of moral valuing. None of the essential elements of
this single, integrated standard can be omitted without reducing the
meaning of the other parts. All elements can work together producing a
healthy synergy of the whole paradigm. As a result, rather than being
confused with a number of value terms, each vying with the other for
first place, the act of valuing allows for almost Infinite diversity of
"desired” values as long as they are compatible with the structure for
"desirable"” valuing.

Once a valuing standard has been analyzed and the meaning of the
parts understood in detail, a dependable reference point 1is available for
evaluating subsequent secondary valuing. One can then determine whether
the values he chooses agree with the elements of reality outlined in this

heuristic structure for moral valuing.29

The Paradigm

~Philosophers of science call the particular view of reality
assoclated with an academic discipline a paradigm. It 1s like a formula

or model which one uses to remember the fundamental properties and prin-

¢, wrglstic combination of elements which represent principles inherent-
ly involved in the continuous action of valuing, consclously or uncon-

sciously.
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Graduate School from 1976 to 1979. 1In addition to six workshops held on
campus, the study involved another 102 experimental and control subjects
from three different schools/communities. The results validated the
growing bank of data from prior workshops. The data reveals evidence of
a latent morality paradigm potentially available for use by and commonly
resident within each person. The structural parts of the paradigm as
developed in previous workshops were affirmeu by an 80 to 90% consensus
in the study.

The Community Consensus project was recently introduced in Western
DuPage County (IL) in cooperation with the local newspaper, The Dajlv
Journal. A pretest survey on moral valuing accompanied a front page news
story and editorial. Residents were invited to send in their ballots
identified with a privately-chosen code.

Twenty-four columns called "Something to Think About"” were featured
daily during the following month. Each column addressed a different item
on the survey including perspectives gathered from participants in
previous Valuing Analysis workshops. Three thought-provoking questions,
relevant to the day's subject together with a comparison of local and
national response previously gathered, appeared at the end of the
31

column.

Finally, a posttest ballot was mailed to each resident who héd sent
t A
ballot to preserve privacy.
During the month, a three-day Valuing Analysis workshop was held at

the local library involving community leaders, school personnel and
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Teachers can use the process and the paradigm to encourage critical
and creative thinking and coherence in the educational process and
thereby motivate both affective and cognitive learning in the classroom.
As the teachers become familiar with the morality paradigm they can use
the paradigm to facilitate productive classroom discussions. They will
recognize how curriculum content supports the elements of the paradigm;
the paradigm will aid in relating subject matter to an overview of the
ir :tricably interrelated parts of reality. They will have a new
confidence in exploring ideas and examining conflicting viewpoints, and
requiring attention and scholarship excellence from the students.

For the Student. Valuing Analysis is a means for young people to
acquire knowledge of the moral core that sustains a moral community.
Without this understanding they are confused more and more by the con-
troversial 1ssues that whirl about theilr heads. When the process and the
paradigm are the basis for moral education, students will no longer be
confused by the ambiguous rigid platitude that "all values are relative.”

Clear pérceptual guidelines of a standard backed by the community,
as well as parents and school administration, will result in greater
confidence in personal judgment and action. This is especially true as
these guidelines are reinforced with clear understanding of why they are
necessary. The most effective deterrent to drug abuse or vandalism is

tl - from .ng ¢ dy gu Ay :
making confident choices of right behavior.

The problems of academic competencee and discipline will be largely

resolved when a youth convinces himself that desirable behavior includes
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certainties as a foundation, our
system of education is hollow at the
)re, a cast]l built on sand. Without
108e certainties, our motions are r: dom
and essentially meaningless. And the
children in our charge know it. 5

As a keeper of the keys for tomorrow's civilization, the principal

has an obligation to engage the school/community in moral education.
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29por further description of the Valuing Analysis process, see Arthur I.
Melvin, op. cit., pp. 146-199: and C. Donald Thomas and Arthur I.
Melvin, "Community Consensus Is Avallable On a Moral Valuing Stan-
‘dard” The Kappan (Bloomington, Indiana: Phi Delta Kappa), March 1981,
pp. 479-483.

30For more information about the paradigm, see Arthur I. Melvin, op.
cit., pp. 340~ 384, 441-451.

3l7he Daily Journal, Maureen C. Pratscher, News Editor and Project
Coordinator (Carol Stream, Illinois), January 29-May 1, 1983.

324ational Commission on Excellence in Education, op. cit., p. 16.

3348 reported by Jean Latz Griffin, "Moral Value Course Asked,” Chicago
Tribune (Chicago, Illinois), December 11, 1981.

3Z‘Ralph W. Tyler, "A Place Called School,” an introduction to John
Goodlad's final report in his "Studies of Schooling,” The Kappan
(Bloomington, Indiana: Phi Delta Kappa), March 1983, p. 464.

35Robert W. Cole, Jr., "Toward a Moral Consensus, The Kappan (Blooming-
ton, Indiana: Phi Delta Kappa) March 1981, p. 474.






[ =

— om em -

N s aE e &8 .. G .. O e e —_— e

Sidebar A

STEPS TO IMPROVE MORAL COMPETENCE IN YOUR COMMUNITY

Following are steps to uncover the existing Community Consensus on a

common sense moral valuing standard.

INITIAL ACTION

1. Request packet of information from Century
III Foundation.

2. Conduct initial affective/cognitive survey
of a representative cross—section of
community/school to determine degree of
existing consensus on a moral valuing
standard.

3. Board/administration review the problem,
consider alternatives, examine evidence,
schedule pilot Valuing Analysis workshop.

4. Conduct pilot workshop; apply for
matching funds, if required.

5. Board/administration examine data and

participants' comments to decide future
course of positive action.

CONTINUING ACTION:

Minimum
Time Re-
quired

15 minutes

1 day
(15 minutes
each person)

2 hours
3 days

2 hours

Total Time
Required:
4 days

Recommended

Elapsed Time
from Previous
Activity

-0 -

within 7 days

within 7 days
within 30 days

within 7 days

Lapsed Time:

Less than
2 months*

6. Recruit local Coordinator and establish local Community Consensus
Council. Apply for tax—deductible status as charitable organization.

1

in school 1nvolving neéw PArTLCLPANLS €dCn CL1lme.

]

vomputerize resultlng

data, compare to state and national results gathered in other communities.

8. Publicize results in local newspaper and organization bulletins. Encourage




9.

10.

11.

local newspa r involvement wi . community conversation resulting from
this Community Consensus project.

Apply moral luing p: idigm to specific problems to find equitable and
effective solutions.

Use Valuing Analysis process and paradigm for moral education at all age

-levels.

Encourage personal and community A=~feaions to be consistent with the ex-
plicit, desirable moral valuing s rd.

*Although a longer period of time from initial investigation to date of
decision may be necessary, these f1 :es d onstrate the practical
potential for early implementation or positive action in any community.











